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‘ It jS hoped that A Pa[tem for Art will be’ an mcentlve and aid toward further developmg art programs in

Oregon schools. Special thanks to'the Oregon Alliance for Art Education, whose efforts helped to make -
pIease contact Jlm Goddard D|rector Basic Educa-

“ this publication possible. For further mformatlon
. tion, 378-3613, or toll free in Oregon 1- 800—452- ~ . L o
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~ requirements. As. prescribed under OAR 581-22-316 students must earn one unrt of credlt in the fme or

-A_Pattern for Art contanns suggestrons for. developmg a. goal based :nstruct:o l"prog'ram" in art.
Organized according to, six- general program goals for art, sample course goals afdactivities follow

i applled arts, or .in a forergn Ianguage a S S S -

[

e,

. which have been written at four designated levels: K-3; 4-6, .7-9, 10- 12. Activities are supplementéd with

. appendix materials: art 'vocabulary, bibliography, . art and the handrcapped health and safety in‘art,”
; strategres for dlscusslon and evaluatron, ideas for d|splay|ng art work; etc.

. .
- . . K ! . LU

A Paﬂem /or Art is desrgned as a suggested model for dlstnct currrculum development committees, '

’ schpol art committees and classroom teachers for developlng goal- based art programs locally. Goals

' “and activities should be modified to meet local needs, Activities are meant to represent only & small part '
'of a total art program; other ‘activitiés should be included as approprrate Some actlvmes include.
_classroom time needed, vocabulary and appropnate materials. ~ . . R oL

i.' P N -

coe . ’ !

An addmonal tWeIVe actrvrtles have been rncluded at the 4-6 Ievel in response to teacher requests

o The currrculum addressed in this gurde is concerned with art educatron often casuaIIy referred to as

‘visual art,"-We have: avoided the word “vrsual" to encourage readers to rememberthat such art is often
multlsensory certalnly it is’ vrsual but it also may rnvolve other senses. . 2

Accordlng to Oregon Adm|n|strat|ve Rule 581 =22-420, all students at each grade level through grade 6 '

. are 1o receive- instruction in art, and elective classes are to be made available in the fine or applied arts .

*_for students at the.seventh or eighth grade level. In addition; OAR 581-22—425 requires that students be
-provided sufficient educational opportunities at the secondary level in order to satisfy state graduatron '



.

1 Goal-Based Planniing for Art~

.o

[

Oregon manages K-12 |nstruct|on by means of goal- based pIannnng Goals are guldeposts They serveto . -
- give purpose and direction to'a plarinng actrvrty Goals provide a common language for d|scuss|ng the _
merlts of’ vanous aotrvmes as those aCthltleS are carried out. ,

L In art, Just asin any other |nstruct|onal program offered by an educatlonal system, a sense of purpose and’

direction is essential to good planning. But what are these purposes and directions? Where do they come

_from? Why should the art teacher be concerned? These are questlons to be: answered before effectrve '

planning of .an art currlculum can proceed ‘ v r

Y ‘

R

-'Each teacher rhust realize that pIann|ng an art cumculum cannot begin and end only in a g|ven

'thestate R L

classroom.. It needs to be done wnth a sense of snmllar pIannrng in other cIassrooms and districts wnthln Voo

L : '- .'.\.
- . . T . '.. s

The goals and goal settlng aCth[tleS prescrlbed by the Oregon Department of Educatlon provnde drstrlcts'-;

“a common reference for the planning process. In goaI -based-planning, teachers must consider four.f '

-

Y

'_ Competence fits in goal-based planning as a separate but reIated' desngn It is merer one of three '
graduation requirements.” Districts plan and evaIuate lnstructlon by means of their goals. The district's

: , goals State Goals for Oregon Learners d|str|ct goaIs program goals course goaIs RPN U

State Goals descrlbe what the Dep'ér:tment of Educatlon t{unks students should denve from publrc '

: QSChooIs in Oregon ST . - . . e

D/srr/cr Goa/s descrlbe what the communlty and its- schools thlnk students ought to derlve from publlc '

schpols IocaIIy. and how that reIates to state goals : v . o
3 o ot .

Program Goa/s address whatydlstrrct currlculum planners and art: teachers think students 0ught to get out .'

" of art educatlbn and how that reIates to distric* aoats

"Course Goa/s at:ldre\s what art teacher tln.. et gkt o getoute e e vjuctx}n. =

how that relatcs to proyg-am goaIs : l‘_ » -
minimum requrrements for: graduatlb‘ﬁ are -based on eompe!ence credit-and aﬂendanc?

Competence generally means belng capable. fit. For students |t means they indicate competence by e
demonstrating their knowledge and skills. For districts, it means theymust develop a list of indigators of Y

competence - (what many people have- called "dompeterbles") Di tr|cts verlfy student competenoe.

through the local lrst of indicators of competence

Viewed, then as two separate but related deslgns goals and indicators of competence may look like the

' :chart on the following page.

. Y C . . . AR} .

| R < &
S . - | o . . A

*See E/emenla/y-Seconda/y Guide for Oregon Schoo/s 1980: Slandafds for Public Schools. (Saléem: Qregon Department of /
Educatron 1980) and Standards Guidelines: CoTelence /?eqwfemenls (Salem Oregon Department of Educatlon 1980y  /
. ) L . . -/

'4
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P ' STATE'GOALS FOR OREGON LEARNERS = - - - . A /o
> individuall }Leamer :PrOdl.lgef_ | Cifilzéh_ .Cons_u'Jm'é_,r f &:{2'&, h " )
; ' ( —— S ~ - g

i —..-_./ R e A
- —.—‘ . ,/"j ’ R . N r . 4 . . ,
s ' DISTRICT GOAL BN IS o
§ L Ry INDICATOR OF -

L art

,_..

COMPETENCE

I

~)
‘\‘}
/1,

Students wlll be able to devéeask'rlls. in
. & . . * : .

Al

%he ) student .,ls
., able to: p{oduce a’
' 'work of art. :

5

UNIT GOAL%ELEMENTARY* ,'

Grades K—S

LY

" Students will be abletoname :
" and draw the kinds of lines

||

‘ —a
2R PROGRAM GOAL. } R
’ L Sfudents wull be. able to o N . )
‘ "+~ darstand the ways that de- Lol
T " slerrants and principles | . b oL
- “rrse as a framework for art - J_.___;_] i
i ld can be'used to create - _I B ) :
r vanous effeCts L ST —
, — - ' \ - l_,;:. \

|\ e
| AL p .

J:..._n...-_.-._.._..

. e
- *~~_'-,.__._—~—-~-———~

] RIS

* found in the environment. -

h
z .
l__r_._____l

Al

to convey a desnred effect

COURSE GOAL— SECONDARY
Graeles 10-12. -

“Students’ w||| .be able to -
manipulate - des|gn ‘elements v

_I
1
o
L
S
|

o

:"“"f"

oy -

p—

...A /

.

0,'

3

SRS

P B

L -

"

o .

. < T

° Y had

o v
3 -
R

L .
.8 '
g f
- -
-~
-

- v

R N

. ’
ot

) "l’he term- un/!goa/:s used at the elementafy level m lleu of cowse goa/ since glementaw classes generally are not dlwded along
R . Yihe hlgﬁ\ schqol ‘course pattem S , I , .

2

s The: SyStem of goals is des|gned to help the teacher. and- program spécnallst plan thelr own art progrqm it
promotes a framework for § nning that may be shared by all those o|ng similar planmng it helps in
* planning-for individual stude goals and iterests to pe.deone with e limits of available- resources It -

A

should not be used to. llml'( what is planned Rather it should~ be used as a. startmg place. -

i} -, . N :
Ty A
e +

7




Plannmg Actlvmes '

'e-’*r- P o A

.:
i

each actrvrty should rnclude S ' ‘ , -
g -hrstorrcal background about the art medlum to be uied m the actwrty,r 'v u:- ('
-a drs;:ussron of the art concepts which the actrv.rty~emphasrzg§,,' N |
'-a.revrew of the vocabulary and Ianguage used fo communrcate in the medrum -
* .", ;explanatlon and demonstration of the technrques to be used ‘ - _) | -,
-trme to develop rdeas and work on pro;ects | RO o ' "" L
| —a chance to: drsplay: dlscuss and evaluate pro;ects SR - e 3 D : .
“Historical Background e - S T AT

The pattern or. framework for any art program is the program and course goals around whrch the program
is structured The rnstructor can burld on thé pattern in any number of)/vays the approach depends on the

|nd|vrdual teachers particular interests and’ strengths in the field of ‘art.” Thig~ publlcatron contalns o

/suggested strategles for achrevmg goals yvhlle rncorporatrng oné or more approaches

"'Hands on actlvrtres usua ly work best to engage students lf'tterestbr However actNrtres need to .
rnterrelate and progress ong from the other, and should not be. lrmuted to “one-tlme" pijSCtS As 'such,

0] . ) \

' a.lntroduce hrstoncal background at the begrnnmg of the actrvaty qhow fllms drsplay reproductrons or:

e Encourage students toqshare rdeas ‘this helps them deve|op that vocabulary necessary to learn varlous LR

read accounts of artists at work.’ Discovering connections - between thé art of the past and- that of. the _/‘

'present helps students to understand the role of art in socrety aﬁd how artistic expressron has evolved

Art. COncepts BRI \ L
S m e
‘v L

how destgn elements can. be percerved in so much of the enVernment

Vocabul% ' o “," R o ‘
. . . . ’ . v . i - B

art mediums and to. discuss art effectlvely It provides a first step toward’ developrng analysis skills. In

 thig publication, vocabulary words ale included with actlvrtles, and. ‘students should be able tor

Technrques ‘ ;. ' o S0

i complete projects. "«

understand and use these words -according to context. Students should be encouraged to’ compile
vocabulary lists ar)d add new words as they are rntroduced into drscussron (See Appendix A page 63 for
,defnnrtlons of vocabulary used in: the text) :

\b. . ",

7

’ o

The most effective way to rntroduce technlques for using tools and materiald | Is through demonstration;
however, $ometimes students need to find their own way. The approach wrll depend on the actrwty :
;Whatever approach is used, safety precautrons shoul be introduced as approprlate (See Appendix B,
page 69, Health and Safety in Ar‘t) , 7 Q\ _ .

]

(]
’

Time- ‘ S . ; ol —

It takes time to develop skrlls and often repetition is the 2) nly way that students can come to refrne their
_techniques and learn to understand the medIUm Too trme is needed to explore possnbrlrtres and to

,

-

P



_ Dlsplay D|scuss and E‘valuate - Tt R —\ R

B . . . L .‘. C L T
At the compIetlon of each actlvrty Students shouId be allowed to drsplay and d|SCh{:S their projects. '(See' .
Appendrx C. page 71, Strategy for Discussion and Evaluation for, Works of ARt) Attractive d|splay .

- nCesWorks of art, and it is a skill that all art studehts should, know Dlsplaymg work also shiows that . -
the mstruCtor recognlzes students’ accompllshments and that there’ may be a nu nber of pproachesto .
qxpressmg a message. (Sees Appendlx D, page 73 for ideas.on dlsplaymg |var|ou types of art.).

.. Discussion helps studerits.to develop skillsfor analyzing ar, using vocabulary, and.pergiving thejr own
pro;ects in terms. .of . broader “cultural, and .historical - perspectivés. ‘Students shoyld be guldeds in
dlscussroﬂ and: analysrs the approach should be pesitive.and reiate d;rectl)f ta }r‘e ork at hand. Peer

.. .

anaIysls helps’ students evaluate the degree to which istic |ntent was com unlcated (See also v'

J 4_ Appendlx B pagé 77, Gurdelrnes .on Contests and Competitions.) e ' —
C A B
) StueLents should not be made to feel that they are in. competltlon wnth one another. Whrle Ievels of skills 2
. ( _+ development vary according to the student, K-12 students.generally are in the early stages of arfistic. '
development and- theygneed to feeI free to explore and analyze art on- their own terms, ‘and at the|r own: !
- rates ) i - * i . ) L L o 7
R Crltenalfor analyzmg work should be based on the followmg o . -
o .how weII it relates t6 the students orlgrnal goal a3 ‘. R B B
: < ST L R
how well the students |deas and feellngs are, cornmumcated m the work ST N
EN o : ' .
B o . Y ) it o oo o B
the use of tools and materlals R ey

; the leveI of sk|II conslderlng the mdrvrdual students artrst|c development Ievel

. how the student feels about the products and the process used . S
. N _
w how well the student used prevtous evaluations to rmprove work,. mcludmg developmg lndIVIdual PR

approachesmlf—expressronx Lo ‘ s -‘ .o

~

"t

Eac;h student s work shouId be dated and- stored ina portfollo The portf’dlro simply may be e{rsheet of "
railroad board folded and. taped to create a sturdy envelope The. portfollo IS a record of studentS

A,,S students differ in abllltles and interests, S0 the teacher needs to consider d|fferences when' p'a””'ngt
activities. Too, special “considerations. may be needed “for thé student who is handicapped. (See
- Appendix F, page 79 for suggestrons on ways to adapt programs for handicapped students.) Any stuflent
~ 1 who wrshes to part|c1pate in at courses must be allowed that opportuhity, regardless of abrllty |

W

TR

/. .
vities .in this publrcatlon may be presented as part of other subject areas; eg, science, socLal
ironmental studies, reading and composrtron The lnstruct’or should try to relate.art to other

A festudy whene\a\er possnble S . : »

-

-

~

See Appendlx G 'page. 81 for a brblrography. frlms and’ materlals thCh supplement Sample acnv.ttes
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The following section contains sugésted course-goals and activities' which are designed to meet the
intention of the six suggested program goals. Goals and activities are ot meant to-represent a complete

art' program; rather, they are intended to serve as a starting'bo‘_int from which districts car design their =
own programs. And while each activity is designed to meét a specific course goal, a number of activities -~—
often contain elements which would lead toward meeting ofher goals as well.” . '
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" Program Goals - ', .

Students will bé able to

analyze art in terms of his-

* torical and’ contemporary
paints of view.

- . . -

.

Students will know ways

.art affects and is affec\ed
. by the envrronment

'~ Students will beable to.
pursue artistic interests in

both career and avocation«
al actrvrties

, "use of‘desr{;n elements and the feering conveyed by’ the plece (4-6)

: Students will be able to ¢ ' nreferer‘r ~~ for particular types of art based on
“design characteristics ‘ -asgion. (4- 6) o
,Students wili be ai hemes and motifs Wthh have come

- to'be known as tr L 4iusts, (4 8) o

.evaIuations of works of art using such criteria. (7- 9)

) o ) . L ' ‘
Coprse Goals o B
L ;\ ' 8 v

Students will be able to identify the lines used by artists in-& variety of art

representations and descrjbe the feelings such Iines convey:: (K-3) -

: : -
Students will’ be abIe to desbribe a particular work of art based on subject matter.

Students erI know various criteria for evaIuatlng ‘art, and be abIe to write

L

Students wnII be able to |dentify how major schools of though,t in-art mfluence

artlst‘o\xpresslon (10—12) ' : . S .

Students wiII be abIe to identlfy and describe various regions in Oregon and .
relate how structures built in these regions reflect envrronmental condltions
(K-3) ‘

. . o . ) ) 8 : X i
Students will be able to identify and describe aVariety of regions worldwide and

. relate how_ structures bu||t in these: reglons reflect envrronmental condttions
“(46) . - , .

A L .
Voo : s i

Students will be able. to describe architectural characteristics of burldings of

historic note locally. (4- 6)

Students will know how to affect the visual appearance of home and school
environments and how changing an environment can influence the atmosphere
and function of that envrronment (4- 6) v oo N .

-

i Students will be abla to make changes in environments through the seIeCtlon or »

creation of art which takes mto consrderatlon social economic and envrronmen-

\«Qi factors. (7-9)

-:Students erI know how art can. improve the appearance of the communlty.

(10-12) . , . K -

Students ‘will be able to identify a variety of structures and. objects which are'

~ personally interesting, and” identify who constructed each and why. (K-3)

Students will be able to identify and describe aspects of- art involved in
occupations and hobbies of reIatives and ‘triends. (4-6) '/ . RN

Sy )
Students erI know how thinking in artistic terms and expenmentlng from an

" artistlc -point ‘of view can be used in problem soIvrng (4-6)

Students will ‘be able to utillze skills in artistic expression for seIf-lnltIated

" activities, (4 -6}

' Students will be able to ovalute how the understandlng of deslgn prlnclples

enhances occupatlonal success in the tine or applled arts. (7- 9) L,
| N N

Students will be able tb evaluat‘e their own pot0ntial for careers or hobbias which
involve artistic skills in lerms of porsonal interests and abllrtles (10-12)

'

|‘ * 1
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Program Goals L CourSe Goals- : ’ ¥ .
* Students will be able T Students will be abIe to name. and draw the k;nds of lines found in the
-to understand the ways environment. (K—S) _— L e .
that design ments o . ' S ' A
"~ and- principles é::rwe\és Students will be abIe to represent movement pattern ar d texture by use of line:
“a framework for art and (4 6) : v : v - .
can be used to, create . .- ' Yo » ’ -
various_effects. o - Students erI be able to define the term "value” as ttapplles toco%r and(be abIe /
: A ' ' : to utlltze color. value as an elememt of desngn (4>6) S S
L o -Students wanp able to utilize the prlnclplv,r;f varlety and repetltton to aohreve

composttnonal unity. (4.6) . e

' \ R . A ‘ S . . )"' ‘

. Students will be able to include wic use - rac art of their own antwork ina
varjety .of; media. (79) o 3 ot o ' _ D
K Students will be able to manlpulate deslgn elements 1o convey a deswecAeffect "
(10-12) ¥ , | e _ R
Students will be able to Students will ‘be able to record the vartety of lines which make up the environ-
_use tools, materials and ment, and dtscuss the feellng such lines convey (K-3)
- processes to create works ’ '
of art SR . Students erI be able to draw slmple shapes found tn eveq}day Ilfe (4-6)
. o : - . v
, {udents will be abIe to produce a ser|es of prlnts of good qualtty (4 6) RS
* Students will be abIe to create three-dlmen'sronal forms by utlllzmg addltlve and o
o v ‘ subtracttve techmques (4-6) "}, . . -t s .
, . s f ,. ) , L . . . .
’ ' ‘Students wnII be able to record the human form (7 9)
5o L . . r* ’ :
& o Students wnII be ableto select tooIs materlals and _processes approprlate to their
! - purpose (10-12) . : L
< i . T . L., . . - A ’
Students wsII understand Students will be able to |dent|fy and descrtbe subJects and themes depncted ina
the lnterrelatlonshlps of art 'varlety of works of art. (K- 3) . . . _ -
and cultures nast and . T
présent : L Students will -be able to compare and contrast a number of styles of art and
vor , attrlbute each to its dppropriaté culture and period. (4»6) -
' : Students wnII be abIe to describe deslgns and motifs Whlch artists have adapted
co from nature. (4- 6)
B4 . ; " Students will be able to describe the major purposes which. art serves: ornamen-

tation, documentation, self-expression, pollttcal and rellglous expresslon func-
tional design. (4-6)
Yy
Students will be able to compare and contrast art styles of various cuItures as
interpreted through one art medium. (7 9) . - : .

v
A

.
‘

I o . _ Students will be able to- lnte(pret art sters and perrods in terms of the cultural N
v values of given socijeties. (10- 12) :

q

LN
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.. Students will be able to understand the ways that design elements and
o prlnclplés se/We as a framework for art and can be used to create various effers. »

<

Lo ; : i L ]

.l ". i “ / :,/ 3 ./4 r.. V l. gﬁiy_r, . ."
. Students will be able to name and. draw the kinds of lines

e ' found in the environment. (K-3)

. i : ) N g - . [ .
* Students will be .able to # it movement, pattern and texture
T Ay use-nf iine. (4-6) ‘

*  Students will be able to define the term “value’as it-applies to color and be able
o to utilize color value as an element of design. (4-6) .

L. - Students will be iable to utilize tl‘ie principles of variety and repetition //’ .
I R “*to achjeve compositional unity: (4-6) : i

) Stufciehrts;..Will be able to include the use of line as part of théir own artwork |

S, o }r" : in a variety of media. (7-9] ." ..
: ' / Students will \bevabl_e to "Fn‘anipulate“design elements to
convey a desired effect. (10-12)

£ . .
. ’
¢ .
- N

an 1,

i

Students learn to use the majof elements of design—such as line,
shape, color, pattern, texture, space—to create an effect. The
effect may be a feeling of balance or unity. In depiocting a row of
‘trees, use of vertical line may cbnvey a sense of dignity and
continuity. The elements of design are among the basic tools for
Gommunicating effectively through art and ag\c)ut aft.

g
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~ Students will be ablé to.name and draw. the kinds of lines,

found in the environmenti > -

~

! ‘. . . -

‘Help ‘students look for lines evident in the classroom. Point out that edges of objects form lines, such as ;
where: floor tiles meet; clothing (seams, patterns, stitching), books (binding, edges of pages), shoes
(seams, laces, stripes, soles) all contain lings. Then ask students to idenﬁfy lines: found outside the
- claséroom. Point out the difference between lines which,areinatUraIv(a row of trees, patterns.of leaves and
branches) and those which are built (roo¥ tops, power lines). Built lines tend to be predominantly straight,
. consistent, meeting at angles; natural lines aro more irregular; curvigia. - “nmetric._.i. Both may bethicl7

" or thim,soft or harsh. g™ ‘ ) :

\

”

Draw various types of lines on the bléck_board and labicl ther: with Ge ot iptive names suggested by the
* students. Ask student volunteers to stand and try to evoke various lines with their whole bodies and ask
them to ‘describe how it feels to be a certain type of line. e

Next, ask’ students to draw and classify;-natUral'.andvbuilt lines. Collect and display student work.

’ . El
. .

- ' 3

Vocabulary . : o o Materials
" broken o natural ,. V _12”‘>_<-18" \'Nhite.dra“wing paper or éblored construction
built : soft o paper ' . . ,
curved _straight crayon, oil pastels, or pencil
dotted - thick - Co =~ Y
‘hard thin y St e
line’ .. wavey S t
looping . zigzag - .
Notes -
- RS \Y
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Students W|I| be able to represent mqvement pattern and texture
‘ by use of line.

. . .

4-6

-

Explam that line has many purposes in art other than defmmg the outline of objects and shapes: I|ne éan
be usedto create movement, patterns and texture. By way of illustration, display pho ographs or show
slides or the film “Dlscovenng Lme"* from BFA Associates.

-

Next, draw any type of Iine across a piece of paper or on the ooat'd' add lines which approxmately

parallel and do not touch or cross the original line until the sumace area is filled. Distribute paper and

pencils or pens to the class’ and ask students to draw lines and fill out the|r sheets of paper in a similar
- fashion. When students are finished, display their compositions 'v‘d A8 hoclar s todescribe the effects
various works-gvoke. Point out examples of movement, pattern and texture and, where possible; relate
these examples to objects and surfaces found in nature as well as those which are built. (50 minutes:
some students may require additional time.)
 Additional Activity - , ' : /
s o ) . ! ) ‘- R ) . ' ' }
Creative Drawing by Ernst Rottger includes activities which expand upon the above activity, such as
_drawing three versions of the same geometric shape on a sheet of paper and then-drawing lines which
parallel the edges of these shapes until the sheet is filled; drawing a large block letter and prg)ceedlng
. much the same. The activity can be expanded by using, paper of various sizes.and shapes; eg, paper
“plates, scraps from. a print shop, adding machine tape, etc. This approach can help students develop
‘greater awareness of shapes other than those of the standard rectangle, and sizes other than 9" x\12” or

12" x 18" s _ .
./ . . 4
A o & e
! PR : : . ®
Vocabulary . v \ Materials - i
outline pattern s 9"wx 12" white'drawing paper
-+ diagonal o perpendicular . fine_tip felt pens or sharp pencils
horizontal repetition. ' . photographs, ‘slides, or “Discovering Line"”
intersecting texture preag/ve Drawing by Ernst Rottger
movement vertical o o o o
parallel , _
. \‘
Notgs . ‘ } ‘ )
"8
Y :‘5\ * N
i v ’ ' \
I" & / b
AIA 5 -~ . s \
! N ¢

Seo resourge’ l|st in Appendix. . - o ' -
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~Students will be able to define the term “valte” as it applies to color and be able .

- to-utilize colorvalue as an element of design. -~ .©

R ’ N . L T }
P [
S T . R . . . . .
- . 4. .

»

. Explain tp Siudents that the ieer ‘:Value",means the felative lightness or darkness of a color. Ask stidents
~ t0 tompare the lightness and ‘darkness-of colors found in the color wheel. Which is lightest? Which
“darkest? Can they be arranged in an ordér from lightest to darkest? o '

’.

\ . . ¢ : o - ' . . .
HNext', explain that a monochromatic color $cheme-is one in which'only one color is used. Explain how to
@change the value of a color: adding white lightens, black darkens. Display photographs and ask students

to poi\ngout and name the lightest-and darkest values. How many values appear? Usually, photographs
are jpre tominantly-monochromatic——one coldy with a wide range of values. Discuss this idea as a class.

‘Demonstrate that a.range of values can be created with black, white, and one color of tissue paper. By
combining and overlapping layers ‘of tissue, additional values are created. Lead inte collage techniques:
paint glue on a piece of oaktag, tear tissue into various shapes, place tissue in position to form a first

layer, glue over this layer before adding the next layer. Next, distribute materials to the class. Ask
-~ students to think about the kinds of compdsitions they wish- to create, possjbly using photographs for
" inspiration./Some students may wish to lightly pencil outlines on the oaktag as.a guide, tissue should be
~torn, not cut, to enhance the effect of value transitions. ' .

Displgy ﬁnfshed collages. Di’vscuss as a class_how,thé use of values can ekpress feeling, show depthvof

" freld, emphasize a point or theme. Did students achieve a wide range of values? (60 minutes, with more -

time as necessary; 25 minutes additional if film shown):

?

1

" -Vocabulary st e Materials' ; .
. - ’

blendipg _intensity color wheel ,
collage - ‘monochromatic photographs of distant landscapes, ice, clouds, .
compare shade : o . leaf patterns—emphasizing monochromatic
contrast tint . . schemes o : '
emphasis value ' SN 12" x 18" oaktag® > - .

\hue - . s C cellulose glue (like metylan), glue \
C : - prushes ' . '

>

-

“Discovering Light and Dark” from BFA Associates

\

.. ® \ . - . P e
Notes .
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tissue paper in a wide range of colors and values °
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to utllrze the principles of Varlety ‘and repetrtron /
chieve composmonal’ umty ;\

iDlscuss as a class the defrnrtlons of vocabulary words listed below. Apply these defmrtrons to shape
~ and-ask students which shapes repeat which shapes vary, and how repetition and varrety make for
. composrtronal unrty T - .

" Next, distribute cardboatd bés and ask students to select from among wooden preces or other material
for use _in their own compositions; enough material should be provided to cover bases. Ask students to
experiment with various types of composition before selecting final designs. Students -should consider
how they have used. repetition, for instance, to create feelings of order and wholeness. Variety can be
-achieved by using pieces of various thickness' among repeated shapes; varrety keeps compositions
interésting. Then have students glue their final arrrangements Jinto place When the compdsitions are dry,
spray paint them with metallic paint, then brush on oil- based parnt or have students apply shoe polish.

. Next, when paint'and polish have dried somewhat, have students buff with rags orwire brush to hrghlrght

raised areas and leave shadows in those areas whrch are recessed

Drsplay and drscuss composltlons Were students abIe to achreve unified composltlons through the use
of repetrtlor\’) What makes composrtrons interesting? (Two or three 45-minute perrods) R

S

Additional Actnvuty .

‘

' Groups of three students might work together#@lte 3-panel (triptych) compositions utilizihg the same -
techmque )

3 1
. . . . 2 w -I . L.
Vocabulary . O \« Materials -7 . .
composition . . heavy cafdboard bases 12" x 12"
repetition ) . white glue
unity . . - . . “metallic paint, oil- based paint, shoe polish
variety : ' . any material that is available: boxes, scraps of woed, /
- : " cardboard cubes, paper .o
. o . ---6
N R .
Notes o
. v oo \ .
) - J . »
k)
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I Students W||| be able to mclude the use of hne as - pal't of the"’ OWn artwork
LT ..mavarletyofmedla B L T
< o _Lead a short rev:ew on quahty of line; thick/thin, sharp/fuzzy, statlc/dynamlc broken/continuous. Drscuss
" feelings created by dlfferent hne quahtles Next, discuss the types of line ™alities creathd by dlﬁerent
tools and materials. . o, o

Ask students to.create compositions based Jn line guality. HaVe theqn experlment Wlth Varlous tools and
materials, keeping in mmd the kinds of feeling the§ hope their final compositions will conVey Then have
them select tools and matenals and create composmons

‘ DlSplay compositions in class. DlsCUSS the degree to Whlch the tools and materials used to create lines

e 4 | : ,helped to. express the feehngs studentS hoped to conVey,,
N ' . . ' had
. ‘ A‘ . . -
. 4
. L oMaterials Y
_ : ., :
R : ol brushes and pamt pén and ink, yarn and glue, chalk
' - ot _ pencils .
, - drawing paper and tagboard - '§
Notes - o e
AN
Y o -
ol &
Voo : " /
b
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-
¢ ! '
{
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Students will be able to manipulate -design elements to
: convey a desired effect.

1042 - o

Review the ways in which design elements can be manipulated to achieve various éffects. Have students
collect photographs, illustrations or slides which illustrate a number of moods and effects. Next, ask - .
studerits to select materials to achieve.certain moods ar effects by manipulating elements of design and

usihg design, principles in creating compositions.

-

Display and critique students’ positions. Have design elements achieved esired effects or moods? -
How would a different use of Mine or color, or materials, contributé-to morg effective’ compositions?

)

Notes - o - /

! \

16



Students will be able to use tools, materiais -

L ' and processes to. create works of art. . , \

N ’

Students will be able to record the var|ety of Ilnes Wthh make up the enVIronment
_ wcuss the feelings such Imes convey (K-3)

Students will be able to dréw S|mple shapes found in everyday life. (4-6)

‘e

Students will be able to produce a series of pr|ntsf\of good quallty (4-6)

S
Students WI|| be able to” create three-dimensional forms by ut|||zmg addltlve
o and subtractlve techniques. (4:6) ~ R RN
'vr"f_lv"" '

S 4 L - .
Students WI|| be able to record the humary. form (7 Q)

,v’ Students/will be able/ to- select toéls materlals and processes approprlate
£l to their purpose (10-12) - . .

) - o

. 4

. .
2 - *
- ')
- ~ .. -

i Students learn. to control materials-and' tools used to produce’ T
works of art. As students ‘gain increased’ problem-solvmg skill an
3 experjence in handling materials and-tools in a variety of ways,
they gain the expertise and confidence needed to produce works , . o

of art- mdependently For example, once studefits can control paint

, . brushes and have sufficient experience ir the use of color, they
# can produce paintings-which are pleasing to the eye and which : -

) corr;munlcate artistic mtentnon effectlvely

. ’;\ ! , 1'»‘:

—~ }.‘ : \ lo“'
\ AL S M y: N
. -
i \\! ”




. . Students v?nll be able to record the varlety of Imes which make up the enwronment
- and drscuss the feelmg such lines convey . s

~ o A e

- : . . ' ™ & -’\ ‘. ‘ . ‘ . : T
Condpe@udents ond nature walk and have them coneCt various spetimens which rIIuStr?te vanchs
pes of line found in natyre. Help students become aware, of 1he types of Imes they see Specimens
B m|g t rnclude Ieaves, flowers,” moss, tree twrgsfetc

3—) « Rl 1]
Back in class distribute paper and drawing tools and aSk students to record as accurate|y ag possible
the outlines and the details of the objects they found. Explain how outline defines the edges of an object; -
whereas. details depictinterior forms #nd surface qualities of the ObjeCt Display student drawings and
.~ discussthe feeling these drawings suggest. Are drawings of similar objecté the same? Do they create the'

= same feelmgs'7 ‘Why -are drawmgs of srmrlar objects dlfferent'? (Two 30-mrnute per;ods) P

Addltlonal Actwrty o e S, e,

' Vo

Ftepeat the above actrvrty -only ask studer'nts to draw famrhar Built objects. ertper in the classrobm or at -
L h?me ’Thrs actrvrty easrly could ;ejjte to the' study of .basic geometrlc shapes o P

. T . N ’ !
N . . B . . i 5 -
LN . . R . v 7 -
S . . n . .
o5 LI , 2 AN . .
- v - d - S - .

~ . LV

% . . R . -

B _‘.\/oc'abulary . ‘— N Mater|a|5 ‘ S ! I ’\

bujlt : T ot{zjects collected in nature. from h me, on- the school
“defails ‘ . . grounds or in the classroom |

natural - : ' : soft pencits or charcoal

outline 12" x 18” white drawing paper or colored
constryction paper - .

‘_\ ) . Sy - 3

Notes' . - L . \ N
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e ‘ » ‘ '
: ., Students will ke ablé}lo draw simple shapes found in_everyday life." .
- e .7 o F T RS \
..-, "',AA * ;-/ . . . A. f ] L ‘ - ’ 4-6 . . . . ) » .
- Lo . .o . L . . - o : s : . . . :’ |
} T .

AN N L |
Explain to students that the hand can be trained to record what the eye seesmudb inthe same mannefas
the hands ofthe ianist can be trained to play; notes of music without looking at tpél;;yboard. Drawing ™+
withoutlooking helps develop perceptual skills, eye-hand coordination, and-a fluid expressive line style... .

Next, have studepts select objects in the classroom which afe of interest to thém, Provide some newor - -

unusual objects, or simply bring everyday objects to the students’ attention. Then arrange selected"

objects into a still life. Distribute paper and pencils to the class and ask stullents to draw the still life.’
_“sudents should let the eye follow the outline o contour line of the objects very slowly whileTecording the - v
) N “line on paper. Have them do several drawings; emphasize that students should take their time anduse afl ", ®
© of the.time allotted for each drawing! ‘ , . \ =

: L | . _ . R /j

Display and disclss drawings with students. Students will nétice that results,improve’from first to fast ..~
drawings, and those,students who resist the temptation to look at the paper While drawing will achievea.~ - | .
‘freer, more expressive ifne that ‘will become increasingly more accurate with practige. (45 minutes)

) - y -~ . o “.'. . .'-'\, \2" 7 v o
> 7 Additional Activity . T Tt A | : o
: i ! ’ B : .

. Rgépea_t the tedhnique'desicr'ibed ab{)’\_/é using a Stqdeqt as a model. Acti'(/ity may gg_ngg_eated using Iarger
? “or sr?aller_vthan l\ifaes";ize’ geale. ' S : ) :

4

L4 .
B . “+

l ’ ' ’ il . v
Vocabulary _ ' Materials _ N A '
- ‘7., . ; . ) ') ‘ .
co“ntour - ' g . white drawing paper . e ‘ .
stilk: life , < pencils . : ' o
. . . o .
& Q . -
, 4
Notes \
- - .0
! N ]

~
,
t
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: - - - x ' 5 . . .
Studemts erI be able to produce ar‘*‘serles of prmts of good quahty .
. “‘ . ’. P . . o . . ] ‘ : . ) ; ’ .

. . . J S

. . N 3 - v

. ~— - N . / . L . T
o7 . I A . . . [

D > “
» . 3 . 5 (& - [} )
. S - .
Ask StUdentS to make Several I|ne drav? ngs in some detail, and then ask each gtudent.tq’ select one SO
‘qrawmg tosketch on acardboaTd or masonite base Qlock. Show students how. to apply a line of glue. over Sy

- the line of design and press on lengths of cord. Explain that it is intended that thelink used latér to make

~'prints will print only, from'the surface of the cofd, and that the thickness of cord det rinines the th'CkneSS s

*of line in the print. | : T -
Sy . i’ . ) ‘ ¢

' Distribute: cardboard or masonite base blocks, and ask students to sketch thgir desugns on these - L

surfaces. Have students select cord for their designs; encourage students to create patterns within the, o

design outllne by gluunq COrd’:ﬁ'?Wed zugzag or other: patterns. Allow the“glue to dry overmght .

- - 2

ﬁhe followmg day, éhOW students How t\ll water-based ink out on a’ prece of, cardboard or masonite . *- .
base block <At first, the cord may néed to be mked several times to achieve a clean,. even print surface. + 7 -
Place paper over the inked-block and rub with the. hé’”f of the hand- O wrth a-spoon. Llft prints off to dry ' L
" (Be sure to. have a drying area: prepared in advance. )Then have students make prints, emphasmng even ,
inking and clean print. This will take time and requure patlence Finally, show students a0cepted Ways for T
sngmng prmts @g Jay Jones: 2/10-—-students name and nUmber in- senes) . ,

When each prmt is completed set rt asude to dry. When flmshed prlnt|n§, the print block shouild be rmsed

, with water and kept for possible future use. Once prmts have dried, d|Sp|ay "them and discuss theuseof '+ ° i
. line and pattern in the designs. Were students. able to achleve good quality prmts? {Two _or- three> R
SO—m;nute perlods) C ‘ L
Addltloﬁal Actnvrty ? ‘ . L . - : ' g ,'
N . N . R . N = ) “a
Prmts also can be made using plaster: blocks méde in half-plnt milk’ cartons or by usmg par‘affm blocks
‘Blocks can be carved using kitchen table knives. % ST A :
.F . : . ' P A :
) o . . . o e s -
'VOCab'uiéry Materials o L Lo . @
' brayer ' 2.. : . 9’ x 12" white. drawrng paper or coIored Qonstructlon v
positive lmage : s paper . . '
prmt : water-based inks t
prmtmakmg, -~ brayers R » N
. ! -@* x 12" heavy cardboard masonlte, formlca or
o . _ plexiglas blocks - . o
! A 7 white glue - o L
’ .cord of various werghts } . S )
. h % . . .6 . Lo
- , / o ' . A - i ' B ";
Notes . .
L N
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A . Students wrll be able to create three-drmensmnal forms by Lﬂthlng addltrve
>& o \ : e arrd subt(actrve techmques .
L o o . L ; : ‘ | - ‘.'. R 4.6 Lo 3 n

\ X

f ) :
K . ' . . . . . . . e . . .
- oy S O R T el o : Lo

J _' o  Show the fllm’ “The L8on's Necklace" and’ discuss with students why people wear masks (ie, ceremony.
; d|sgﬁ|se protection, cosmetic and’ expresslve r’easOns) Ask students to visualize the kinds of masks they

R R

_would like to make inthis’ actrvrty and for: what purposes they;. wou1d-wear such’ masks Gover desks or

o R .:.-'ftables with newspaper or canvas, Provide students with-4" cubes of clay Ask: them to form these cubes..
g‘ + .+ into smooth round balls and then flatten the balls by turnrng and: pattlng gently with the ‘heel of the palm'
T . until the clay forms an oval shape approxrm:ﬂtely the-same S|ze asa ‘human face and approxrmately 3/8”.

4. . . . K i .
’ ! t . . "\,

R thlck ." - . L. o

v, M [RY

Students may wrsh to form the|r masks over the face of another student Clay shbuld be pressed qunckly

o . and gentlyto moldto the basic contours of the face; then the molded clay shou | be placed overamound
e of wadded newspaper to support it unt|| it dries. Masks also can be molded-over a mound’of newspaper N

. ~ It-should. be noted that- masks need not be’ real|st|c. allow for rmagrnatrve |nterpretatron on. the part of
’ students 3 . RV N . S o e -
e ) ’ Tt 1 N
L Uslng scraps of clay, | have student mold features and add them to therr. <
'_such features as eyebrows; cheekb0nes nose, llgsﬁc protrude Uslng ngers and tools. havé students

. remove clay to model the recessed areas. of the face (|e eyes, ears. nostrlls, wrrnkles, etc)
N : A -

e

e e masks to exclude air. " , L .
3 o ‘-u" . N . ', N . N . “ . \

. ) '

' When masks argﬁflnlshed and. a|r-dr|ed they may be flred and then glazed or pannted wrth tempera or A

acrylrc parnt or wrth a stain_of concrete 'sealer colored w»th orI pa|nt . : _ 3

.

. ‘comments on how the mask makes them feel and whether or not it achreves its purpose (Two 50-minute
o .Eperrods) : : S : ‘ L cog
‘t, R P . , . . L 4s ' o o
. {Vocabulary . T . . Materials : -
_ -additive R R L “_The Loon's, Necklace" (a f|Im on Northwest Ihdian
depress - . .o B o " “masks) - o o i
‘protrude., = - o g’ : . ‘ceramic. clay B . : ‘
subtractive S o newspaper or canvas . : %
texture:  ,. . . : , table knives R - I
_— R . : plastic wrap )
A e R . assortment of household tools (fork, garllc press, etc)
3 o - ~ to cteate textures
e, oo o glazes or plints

r‘naék Pomt out to students that.

When class’ is over for the day. cover masks wrth damp paper toweIs and secure plastrc wrap aroung.,.

... Display flmshed masks Dlsct-?ss the dlfferent ways that students added and subtracted cIay to create -
- "their masks. Ask each student to describe the purpose-of the mask, and have the class respond. with’



- e Students wrll be able to record the hUman form ] ‘. ,.~ |

_ Drscuss the baslc form and propomons of the human body. Tell stude

are one-half the Iength of the body: the knee is at the half-way point of t
.close in Iength o the length of the face. The arms, with fingers outsre
* are in alignment with the waist. A female’s shoulders are ap
) maIeQ§ ShOUIderS\are broader “g’ '

: ReVIeW the concept of contour drawung wrth relatnonshrp to the human form. Ask student voJunteers to-

pose for the class and have students éxecute a series of four fi inute drawings. A new model should

- be used for each five-minute’ s;ttmg " Then. ask students draw- fosa pose 15 to 20 minutes in length...
Beginning' with a light outline of the form, students shduld develop eir drawrngs into finished wprks

with. attention tO Shape and- pr0p0m0"~ as well as duality of line.

§ Drsplay all draW'"gs and dISCUSS the feellng co eyed by each To Vhat degree were students able fo

record the ‘shapes and proportions of models; ocurately? Has the ‘accuracy of final, rawings been:

fluenced by contoir drawmg techniques?. riticism should be pOsmve. and nonpersonal. Students
work should be stored. in portfollos and referred to. when_ the activity'is repeated to determine. what

' progress has been made in Skl”S devel pment (50 mlnutes. repeat durrng course) Py
, ~Vocabulary_ . Materials

aesthetic - S drawmg pape;'

-~ contour drawing -, : o R pencrls or brush and ink , i

line qualrty. e TR - _ , o . L e

proportion o < T o L _ S .
-shape AN ‘ : . - _ » . g

. L ;}" . .‘I.'

. , o i
Notes - . | - .
- -~ ’ \
X '
@
?
8 22
~3 '

- thmk of the human body as
.. 7-1/2 heads tall, with-the head and torso measurlng 3 heads, and the hip afthe half-way pomt The legs
leg. Hands and feet are very’
hang to mrd-thlgh the elbows a
|mately the same wrdth as the h|ps the :
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Students will be’ ble to select tools, materlals and .processes appropriate
e f "o their purpose > EPPIERTR

1012 - S
I : : .

9

2 A Ask students to" spontaneously generate 100 statements which begln “l feel that ."‘erte the
.. statements 'on the board and:have each student select three to five statements which seem to . relate to
.. each other and abouyt which:the student feels,strongly Then show ﬁtudents how an art medium sugch as. K
- “sketching can be used to convey the content of related statements. Have students select tools, matenals i _
. and processes which will- convey most effectively the content of statements which they have selected ie, '
. sketchlng. palntlng. prlnts trlptych pannttng. collage or montage technlques .
Dlsplay students work. Crlthue each plece evaluatmg the degree to Whlch the_tools matenals and ’, .
processes were utlllzed effectively to convey the artlsts mtentlon Were students able to translate o
"feellngs or ideas into.visual: expressnons? S : e )

- v T . -
’ o v :
- Vocabulary . e - L SV A
‘collage, " Ny - : '
. -~ montage - _ . .,
.. - triptych ¢ S A v : R
’ . L - 4/' ) . . §‘ - co v, Co . . . @. A

i 0
4
-« - e .
‘ - . W
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.
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\ 0 _
- ) -
v’ v
" ' L&
P \ , . »
. i ,
¥ .
. 4 Al
k I . - . -‘ .
- T ] . ' ) () . 7 3 }

. : 24 ) :
X a '~J ‘ T
h 4 N

' »




R , _, Students wlll understand the lnterrelatlonshlps
A of art and cultures past and present

Students wnII be able to |dent|fy and descrlbe subjects and themes R
deplcted |n a varlety of works -of art. (K-3) .

Students W||| be able to, compare and contrast a number of styles of artand attrlbute -
each to |ts approprlate culture and period. (4-6)
{ o Students quI be able to descrlbe desngns and motlfs which artlsts have adapted’ -
N : ' from naturé (4~6) o '
Students W||| be able to descrlbe the major purposes wh|ch art serves ornamenta- -
t|on documentatlon self—expresslon ‘political and religious expressuon functlonal-'
: deslgn (4»6) ' . : -
Students quI be able to com%are and contrast art stersggf varlous cuItures as’
mterpreted through one art medlum (7-9) »

v‘r .
Students quI be able to |nterpret art styles and perlods in terms of the cuIturaI

e values of . glven socnetles (10—12) - ot

3

-Students Iearn that art is part ‘of dally hfe, and that. throughout‘

s L _history, connections ‘are evident between the environment and
.« % articles of: everyday use and art forms. For example, in the Pacific -
Northwest, the environment is reflected in the art'and artifacts of

" the Northwest Indian tribés, as evidenced by the use of salmon,

- whale and bear, motifs, .as well as the use of materlals, such.as

cedar, whlch are mdugenous to the area
. I - -
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Studentswnll be able to ldentlfy and d\escrlbe subjects and themes
X deplcted in a. varlety of WOrks of art

Tl"'.~i""?K-3 . -

" Ask students what stypes-.of subjects they would pliotdgraph if they had access to'a camera; List
,‘ responses by category on the board; ie,’ people; places, buildings, nature, ‘animals, activities, etc:
- ‘Discuss why various subjects or themes are ‘of interest to children. Are these same 'subjects also
lnterestlng to adults? Do hese subjects mterest children in other parts of the: world? Would they have
" been: |nterest|ng to children of an earllerttlme? Next,-disquss whetherthere are certain subjects: Wthh a%
|nterestlng to. people, but |mposS|ble to photograph ie, dreams memory; the tuture, |deas
Show the class various art reproductlons and ask students Wthh contam 'subject matter that can be_
photographed Which reproductions depict snmllar subjects? How do subjects and abproaches dlffer?

. Whlch were created long ago? Whlch more recently?

Load a camera with black and whlte fllm,, and have students choose subjects and photograph them o

B -~—*;~ close up, far away. upside down; ffom’the side, the back from above,’ below Mount each student's
photographs oq a sheet df railroad board for disptay: discu Wthh 'views are the miost | mterestlng and

: ,__,how the subject changes in shape accordlng to the angle d dlstance (60 mlnufes repea‘t as time ., ° B

Addltlonal Actlvn . L e R e
ty _ SR oy L o ST

Héve students ‘¢hoose a snngle object and do three large drawmgs on fhe same page deplctlng thev -
%ntlre object part of it, -and as viewed from an unusual angle Mount drawungs on the. bulletln board arld" _
sk Wthh angles are ‘the mostjlnterestlng, e“tc _-' Y _ ‘_ . o » - \} .

. . N N ‘; .

rOdUQtto}\s of @n representlng a wide range of .
sdb]eét‘ma i peoplé, .places; buildings, nature, -
“twmes guch as cooklng and sports, et

O

LY
[N




, Students wnll be able to compare and contrast a number of stYles of art and attnbute '

each to its approprlate cu’lture and perlod

\ ml 4'6 S

\

' Dlsplay models of a number of types of homes and shelters from varlous cultures and. ask students what
was taken into consrderatlon i building each structure. What tools were used? What type of climate was
 each desrgned for? What mateials were available? Does the material affect the useful life of'the

- structure? Was the structure mtended tobe temporary or bermanent? What types of permaneﬁt structures E
- did each culture build? -~ _ - o B Q -

’
w

: Ask students to’ compare and contrast the styles of varlous types of struotures In the mountams steep '
“roof lines help shed snow, and windows are small to. keep out the cold. The size of a structure often is -
" determined by the number of people who will inhabit the stmcture and what the structure will be use(ﬁ for. -

. .Using astyle and envnronment traditional for a- given structure ‘ask eacty student to create'a new version '

of the original usmg a different, perhaps new material: Possrble choices include: paper, cardboard,

: plaStlc, fabric,etc. ' As a math-related activity, students mlght be asked to create acCurate scale models
§ wrth an emphasns on measurement skills. _' o A :

e Compare students models with’ orlgmals Do dlffeI%nt matenals change the effectrveness of the desrgns?

e

For example, how would using clay for a teepee affect its portability, its abrllty to act asa sound barner, @

etc? {30 minutes. dlscussmn “one. hour or more actwuty trme) S Co e
‘- _Additional Activity ] R a/ IR :

Repeat the above method using masks, sculpture, pottel clothmg or some other category of art ObjeCtS o

'?expresslon in vanous cultures? Lol e N .

- Vocabulary e L e - Materials " a - R
vculture . natural o L pictures or models“of'struCtures from vdrious cultures
environment ~ - shelter. - Lo o S et / g
habitat synthetic - . - ‘ g S
material technology. ° _ : : / )
smodel : » o

-

~

Activities could be a.part of social studles how d|d vr{onment custom and- history affect artlstlc :

B A
«

Notes -~ . BT e
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e Studeﬁts wrll be able to descrrhés:gns and motlfs Wthh artrsts have adapted
RS A : o ~from nature. el , o

- In eBnjunction with social studies classes, arrange for a class field trip to view the masks and dances of

Chrqf Lelooska, the Indjan collectron at Maryhrll Museum, ‘the Qquilt collection at the Jacksonville

. Museum or a similar tollection at a local-museum. Explain to the tour guide your interest in identifying .
design motifs drawn from nature. For-example, often quilt patterns will be named for aplant;suchas - _.
“Whig=Rae,"” or a matural phenomenon, sucl$as “Sun and Moon" or “Starburst.” The guide can help - -’
eexplain-the technlﬁues and- materials used .in the craft. Provide. students with worksheets on.which to -
record names of objects materials-and techniques used the number and variety of.'desvgn motifs, as well

' .'as qurck sketches of those motlfs Worksheets heIp ensure actlve student partrcrpatIOn in-the tour -

' ‘Ask students to thrnk about the fo|Iowrng types of questrons whrle on tou%for Iater drscuss|0n rn the
cIassroom S _ . . S I ’

o« -

Cm ) . . . o , .
Why mrght an artrst select these motrfs9from nature? Is the motrf a realrstlc representatlon of the actual
- object? How is it different? Usually, a'totif will be much simplified and stylized; often, it will be repeated * - -
- to-form a pattem How do‘es a motif become stylrzed? Stylrzatron occurs as a result of a motif, being
- . _repeated many times over a long ‘period ‘of time until it becomes simplified and a conventional ‘style -
’ emerges AIphabets are perfect examples of styhzatron Tradrtron often d|ctates style in crafts

4

)

Ask each student to. select one. motif’ from the works'heet that is partlcularly appealrng and" draw rt ona. .
prece»of construction. ‘paper that has been cutintoa 3”t)$quare Cut the motif out and use-it as a patternto. -
cut out a. total of 24 motifs. Motifs can be all one color, .or two or three related colors. Have students |
arrange motifs on a Qackground sheet of construction paper in a comrastrng color, 12” x18". Arrange-
-ments should be in formally organrzed patterns and the teacher should che' frnal arrangements befdre'
students glue preces in pIace - : ,

Drsplay ‘and drscuss student work ‘%sk students to rdentrfy the sources
used by other students in therr patterns. (Three or four 50-mihute perrods

s

Addmonal Actrvrty ' T 7 ) ‘
¢ ) l

. Repeat the ab0ve activity, aIIowrng students to use two motifs to create patterns Repeat thls actlvrty
when askrng students to create symmetrlcally balanced desrgns L.

N

: Vocabulary : - Materials . : - &5
motif- - 12" x 18" colored construction paper
pattern ' : scissors, glue
stylization . : .
Notes IR
‘ e ’ , )
. , . .
; Yok
< ) AL
a — .
® 8 29




tu ents vﬂll be able to descrlbe the major purposes whlch art serves: ornaménta- ,
documéntatron self—expressuon political and rellglous expressuon functlonal '
desrgn ' N Lo

Sy o ‘,‘.. .

‘Ask students to speculate briefly on'what art:is and why artists credte. Liston the blackboard the different .
‘categoriés of art which students mention and reasons why students think that artists create. Responses to. ‘

" the latter question might include: art for religious purposes (churches, tempies, statues, symbols;-masks,’

" body decoratron) art for ornamentation (slothing, jewelry, building decoration, embroidery), documenta: . -
tion (to.record hlstorlc évents, portraiture, illustration), functional design (furnlture, automoblles, homes;, "~ .
tools, dishes), and self-expressuon (to communpicate a feellng, an attltude, or |dea) Next show the fltn\ .

_ "Why Man Creates" and, contlnue the dlscefgsuon LYy _ . :

Ask students to’ create a bulletrn board display by cuttlng out Ietter headlngs for e*ach category, and '
" cutting out or.creating display examples under-each ﬁeacung This activity could relate-easily to the study
of ‘a particular culture in social studles or. ‘histary. Check.the accuracy of ‘students’ pIacement of -
-examples. Discuss with students the varlety of examples and how each fulfllls its artlstlc functlon (T wo or

three 45«m|nuga perlods)

‘Vocabulary T Materlals= '. .
'arc'hlt'ecture ornarpentatuon o ‘ “Why Man Créates“ fulm BT
decoration’ " religion-. N . art or. nature magazune i
- documentatlon Cutility - R : S S .
hlstoncal ‘ ’ oo - o SR I S
- ’ ot : P ) .' .. S ' .’ o 'vH N
_zNOteS . _‘. " . .. .i o o : . | .‘ \‘_v. : .
. - . -y < . coge [ . . K o b )
;.1 . . . . .
N ( - / ‘ N
v .

TR
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Students wrll be able to compare and c'ontrast art styles of varlous cultures as «j '
mterpreted through one art medlum.

s . : PN : ’ -, .
. . . B oy N . - .
K o e Lo s - . .
o o . ) N T

- Drsplay réproductlons of works by severaI artlsts repreéentlng one culture (eg. Eskrmo Polynesran1 '

! ¢ o Japanese) and, if available,. s@ow a film about the art of that” culture. As a class; discuss: What interests
~do these artists have in comrnon? Hoyv does the subject matter reflect the socnety the artrsts lived in?.

Were these artists expressing their own views or were they paid to express the views of patrons? How do
.the matenals and tools used reflect the soc|ety that the artlsts lived |n? T )

: Ask each student to choose an artlst to study in more deta|| provnde books about the artrst and culture :

" After an appropriate period of study, have each student prepare an illustrated oral report that addresses
.guestions emphasized. durung discussion, including: What was the artist’s role in this soclety? How was: -
the artist's work valued .and why? :Does the artist's work reflect cond|t|ons and appearances of the

- perlod? Allow tlme for stleent questlonsl (Flve 50—mmute perlods) . e

' Voo .o te ot

N
{

RN S I R " PR Ieproductrons of work by artlsts of one culture
S e e "boaks | bgut the culture and its artists - L
C " ““The Anrt of .. ."” series by Shirley Glubok .
..~ book Ilsted in the blbllography * ey .
“ofilm, §f available . N A

-
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Stgdents wnll be able to mterpret art styles and perlods in terms of the cultural

Present students WIth graphlc arts’ |llustrat|on epresentlng a number of penods, and ask students to .
-arrange thege- materials in chronolo@lcal ‘order. Discuss why certain’ styles of art fit certaln perlods in
‘time. Next, Wk stugents in groups to research the time périods. |llustrated ‘by the examples (eg: the
1890s, World War Il, the '60s) to determnne the social, political and economic values of the periods. Have X
~ each group Ppresent an oral report to the class. followed by dISCUSSIon on how the values of that penod
L |nfluenced artlstlc style (Flve 30—m|nute perlods) .

e B .

Addltlonalfjkctlvuty L e T

g Repeat the abi&awactlwty from the po t of view of funotlon<kdesign, folk art, and ‘”.‘19 fi'ne__arts.j. ‘

'vM'aterial's' Coe T f

commercnal graphlos (advemsements posters sheet
musuc covers etc) o :

¢ s LT . Lo - . - . - L]
. e .

. T o - .. - . B . . L .

)y e e R

T LI values of glven socnetles T e e e ',



1
i
AR

g ".(-'-' L Students wlll be able to analyze art In o l o coon |
e terms of hlstorlcal and contemporary polnts of vlem l N
. Students WI|| be able to |dent|fy the llnes used by artlsts in a varlety of a;‘t
‘ representatlons and descrlbe the feelmg such Imes convey (K-3)
Students wnII be able to descrlbe a partlcular work of art baséd on subject matter
B use of de‘slgn eIements and the feellng conveyed by the p|ece (46) e
Students will. be a&le to defend preferences for partlcular types of art based on , )
: ' design charactenstlcs and quallties of expresslon (4-6) R
. o ) - ¥
Students wull be able to descrlbe subjects themes and motifs wh|ch have come to
W be. known as trademarks of certam artists. (4»6)
Students quI know various crlterla for evaluatlng art and be able to wrlte evalua-
: - tIOI"IS of works of art uslng such crlterla (7-9) -
Students quI be able to ldentlfy how major schools of thought m art mfluence .' |
artlstlc expresslon (10-12) R P )

'f'Students gain SklIIS m vuewmg works pf art and decndmg wm{ they
sy e prefer cetain pieces.. ‘Students need practlce and ghudance
¥ o ¢ " .earn how to-make judgments, about all types; of art stylés. For oo

' . - ‘example, students may not like their own work but notknow why. y
“Through gundance, they learn to identify stxengths ‘and weak- -
- nesses of various pieces. Pérhaps the color uséut acertain work
-is pleasing, but the ‘placement of a certain shape does not seem
right. Guidance provides the'key to further student development
and students.come to know their own artlstlc preferences through
exposure to, many styles and pleces ‘




9,

. Students w:ll bé able to |dent|fy the lmes uged by artists’i ina varlety of art-
T representatlons ahd descrlbe the feelln?s such Ilnes canvey

| ) 7
. -Show the class a work of art and bnefly descnbe subject matter and medla utlhzed m the work. Ask 5
.+ questions which help students discover why certain types of lines. were used. For example: Did the artist -
~ want to show this subject as being hard, soft, heavy, delicate? How do the lines show that? Then ask: -
_ students questions about how the image makes them feél: happy, sad, qunet excited? How do the lines
o bnng out thIS feelmg? If the Imes were dn‘ferent would. the féelmg be dlfferent‘> - S e
- ‘- . ( . n‘ . . s T
: ~'Ftepeat the actwnty usmg another work. Ask students how the use of Ime dlffers oris the same and if the
" v feeling expressed compares or is different. Do all people react toa gwen work of arti inthe same way'7 Do
. -;they react SImnlarIy to certaln types of hnes'? (20 mmutes) R e
-TAddltlonal Actnvuty l‘__ . _~_' B .:‘ T T S {.

. o
AR

Lo i

. Repeat the above actuvity. using natural or manﬁ&actured_objeets found in the classroom or on a field trip.
“Vocabulary e e o Materlals R . S ‘ I
: soft © .. o L avanety of art objecls. reproductlons photographs '

-straight . ||Iustrat|ons o ,

"..CL . thick - _ T
~dotted . . thin' . .
v.' Zigzag o o 1 ,‘f"..‘

S R G A




A S .o “

F'j. . “L . e NI

;. Students will be able to describe a particular work of art based on subjéct matter,”
¢ N use of design elements, an the feeling conveyed by the piece. * Lo

. B 4 . A o
n ) L™ P . Jo- . 3 '

Y

%g‘ : ~'Disp|éy a photograph, sl_ide;,(éproductibri b( trénsbarency to the class and ask students t® describe.the -
. _subject matter depicted, how the, artist_Useci’line; color, texture, and space, and what feeling is conveyed

- . by-the work. Ask students if they like the work, emphasizing that Opinions -are personal judgments and

“that'nét everyone will. like a work equally well. Previous experiences and exposure to a variety of artstyles . -
.. influences our perceptions of images. Have students justify their opinions of the work in -a short
o parLa'br.aph; eg; “I like it because . . , of the\c:S[on of how it:makes me feel; it reminds me of a‘favorite
" .place.” (30 minutes; repeat often.)- S T R ' .
e i ‘ o . *

- ' :

Additional Activity - <, T s T s

).

'F{e'p'eat' the ag;tivity 'u§ing-péintirigs,"sculpture,.'_a'réhitectufe,'ad'\'/e_rtisemehts. fiim, 'jé\;velry,'cefénﬁcs.‘
.- fabrics, furniture and. other. categories of fine and functional art. 7. T PRI

' T C - . . -

e o \j/ N i N . | C C e L
Y V_Lo\cab.ulary\,__a._ : oo .M Materials - B S
) . . Va o . n,' g . 2 . @

col.o_r,\.\‘. ) : _rhedium R photogk_épﬁs. 'slid(is_, reproductionss t'r‘ahsparenciesﬂ-.
. compare’ -+ . shape ‘s ' - ~ See bibliography-for 'sources. © © . IR
. .tontrast - * ' space I S -

@ . . . ) » . ) . e

image . fexture 7L
line - value 8

TR Lo AT , O L RN . : ) o, e A S, T e
. . - ' . - P . . . : e o . EE .
A . . - Com ‘ - . . . S i . g
R ) S : C
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Students wnll be able to defend preferences for partlcular types of art based on
desngn characterlstlcs aqd qualltles of expressron B ?

h
A I

(o] stu ents that one of the main reasons artis s create is to communrcate and share feelrngsland

# expressrng their feelrngs &about ‘art.- (50 mrnutes) T s _ :
. - . : ",.” ‘ - ) 'b \. ' PR AN . .1 . ,' . B .- );\‘- . e
Addltlonal Actlvrty - __‘ _ , o '_’ AT L

-

Repeat the actrvrty usrng cartoons posters toys clothrng. record album o ers,. jeWelry, eto

I T L R S, e
. B L . L e . o . Lo ) ¥ e . . . . -
B Voo . . v .

e Veebllary o pil. w0 Materials
‘.oolor: s v,warrn, -exciting, -bright "°shapes h slmple cd/mplex - yﬁrlew of repro—
- ... % cool, quiet - dull . B *natural, geometnc iductlons r o
IR . -bold,-weak " - o big, small: - S
v oow 7 happy,sad . T n o tiff rigid,chard T . W e

“dark, thick, heavy: '~ - space " . '-Ideep shallow .;,j’v' e
—.light, flne. delicate IR ~.« closed, gpen - = .,
Coant - -quietiexciting=: " 0 .. 0 full, empty : .
LR f|owmg, stable <. vast, restricted

\ . rass’ . - heavy, light ~ © " texture - hard, soft = . . . e
. .7+ . open, sqlid: 7 1. - - coarse, fine _ . L e
- bulky, light 4 o o shiny, dull ol
., - Mmassive/airy : " rough, smooth -
+ e ; -'fluffy stlcky '
“movement - forward, recedings - o : o . A
I “circular, straight -+ . -, _ - i
S . 7 » - up, down IR e o v ‘
> - . excited, quiet. = _ , . . )

S tentlon is clear; and the part-lcular elements ‘of style utilized by the artrst lrne c Jor texture shape. the " _
S " type of space, mass, movement;” etc.: Enced?age students. to use a variety of déscnptlve \Arords in_

free flowmg, soft .o Ee i s

I W|th ot ers., Dlsplay two reproductrons to the Class and dlscuss wrth students how the; reproduc- .



<.

“most? : ‘ .

P N
-

| be known as trademarks of certain artists. .

: _, . Students wilkbe able to describe subjects, themes and-motifs which have come to

1 ) \ y;
" . s N

4-6 ‘ ‘

N ' o . .

~ As aclass, read one Qf,Shiery Glubok's books (for example, The Andibn‘hwe_St Indlians) about the work
of a specific group ‘of artists; show slides or display reproductions of the artists’ work. Ask students to *
_ identify the subjects, themes or motifs used most frequently and list these on the board. Ask students why

they think that the artists used these-subjects, themes ar motifs so often, and the importance of such
symbollsm and representation in the daily life, religion; and general physical safety of the artists. Based

on the number of times certain subjects, themes or motifs appear, what objects or ideas did artists value

. Ask students to name objects or ideas which are important to them, and list these on the board. Compare
the students' list with that of the artists, and talk about the simildrities and differences between the two. -
- Discuss why some values habdewremained the same while, others have changed. (50 miputes) 7.

Additional Actlvm R . s Co

"

_Repeat the above activity for other cultures, or for individual artists fromvarious periods. Ask students to

choose subjects or themes which are important to them'(eg, energy conservation) and have them design-,
posters.which make strong statements through the use of color and design. Display the posters-and ask

students to “read” the messages sittents wished to convey. Do the posters communicate what was

intended? How? Why not? How: could they be altered to communicate more effectively? *

*

Vocabulary ) : : " Materials
\ L - . > :

motifs ~ : . Shirley Glubok’s 7he Art of. . . .books
.Subjects art reproductions and slides
themes . . . )
values ¥ 3 ‘ - ‘

o
Notes .

.\" '
2

-~



'._;\ - . X .

~ Students will know various criteria for: evaluating at, and?riepé able to write
ff,—\ T evaluations of works of art using such criteria. ‘
R - | L o R

7-9

'

Read critical analyses. of séveral familiar works of art; display reproductions as passages are read. Ask
students to describe the specific: criteria’ used by the authors in making their analyses, and.write this
criteria~on the board. Examine and categorize thd criteria, and then have studénts use it to evaluate an
unfamiliar work of art, Have each studeht write an analysis of a work of art selected by the student
utilizing criteria developed in class. Are students able to-apply specific criteria when making their-own

’ judgments about art? (Three 50-minute periods) . ’ g -
4 [y : . ! o '
‘Vocabulary - ‘ " Materials .
craftsmanship o .a variety of reproductions
‘design elgments ’ T, . written critical analyses .of art from art journals
design principles o and magazines, such as Art in America
expressive qualitieg T See bibliography for sources. ' : {JI
k ' A<
. Notes o ; , -
» w .
- 1
o /
- + \
A \ }
,n
- » »
/ .
. \
’_ | . '
/ )




: - S '/ g
: Students will be able to identify how major schools of thought in art mfluence :
0 C : artlstlc expressuon ' R
L T 1012 - R

. Hand out a bnbhography of art criticism representmg a number of schools of thought. Ask each student to ,
read an amcle or book and prepare an in-depth oral report on how the theories put forth by a particular //
school had an influence on the development of art. Are students able to determine the relationship

between art and art criticism? (10-minute reports) , \
. ) . . A
‘ . ) . ' -
! (e .
N Materials ‘
- R . A
: reproductnons .
articles on art criticism from Time, Newsweek - \
b .
Art in »Amef/ca :
- books
\ \ N E
Notes ’ ’ .
v . ' |
4 ~
! ”
}
. |
d
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Students wlll know wa)Q art'affects =
and Is affected byk the envlronment

< . ~J

Students will be able to |dent|fy and describe variou reglons in Qregon and relate ‘
how structures built in these regions reflect envur nmental conditions. (K-3)

Students will be able to |dent|fy and descrlbe a'variety of reglons worldwide and
relate how structures built in these reglons reflect enwronmental condltlons (4-6)

Students will be able to descrlbe archltectural characterlstlcs of buildings of
hlstorlc note locally. (4-6) "

Students will know how to affect the visual appearan¢e of home and school
environments and how changing an environment can influence the atmosphere
and function of that environment. (4-6) J
Students will be able to make changes in environments through the selection or
creation of.art which takes into _consideration social, economic
and environmental factors. (7-9)

Students will know how art ¢an impr'ove the appearance of the community. (10-12)

2

Characteristics of the naﬁral and constructed environment may

- say a great.deal about a community. Certainly the environment

reflects the social and -economic foundations of the community.

Students learn how environment affects‘thie individual and com-

munity, and how to develop a sense of personal responsibility

toward the environment;, For example, knowing that color may

% influence mood, students can observe how color has been used in

a variety of settings (eg, on buildings, in a dentist’s office, in a

house) and be able to apply such’ observatlons to thelr own
environments. , :

N




R .__Students will be able’ to ldentlfy and descrlbe various reg|ons in Oregon and relate = -
' how structures bullt in these reg|ons reflect envuronmental cond“tlons

' Dlsplay photographs of Oregon one at a time and ask students to describe the photographs in terms of.
line, color, shapes and textures. What types of feellngs do thase features convey? Next, ask students-how
they might feel if they lived in various regions of the state. Talk about the- materials available in each
region for construotlng homes and buildings, and the types of structures best suited for each, including
* which structures visually suit the environment best. Using photographs and postcards, have students
match structures to environments. How well were students able to match shelters with environments after
partlcupatmg in the dlscusslon? (20 mmutes) ‘ .

)
) , . v a4

: \Additional Actlvuty

{‘

As part of the study of pets or wild an|mals. have studenits create environments for dnimals of their chouce
First: model .animals from modeling clay, then construct *homes" for the animals using cardboard, paper,
glue paint; natural materials. Display environments and discuss colors, shapes and textures used, and
how there might be more than one approach used. :

.

- Vocabulary */ ' ~ Materials
built ' phatographs of Oregon: coast, mountains, high
environment , desert, city, river gorge, landscapes and
natural : . . strugtures; from books; magazines, postcards,

travel brochures

Notes




BN

&

~ Students ‘will be able to |dent|fy and descrlbe a varlety of reglons worIdW|de and
relate how structures buult in these reglons reflect envnronmental conditions.

’ . .
e o . . -

Drsplay photographs of various regrons around the world and ask: students to drscuss the types of limes ~
which predpminate in each (ie, horizontal and flowing, vertical and jagged, balancéd horizontal and
vertical). Hgw would it feel to live in these environments? Why might people want to live there and what
types of work would they do? - :
L L . . ) -
Next, discuss with students the idea of building tewns in various regionS. Focus the discussion on *
needed materials, available natural resources, weather conditions, the types of protection people need
against the envirofiment, the types of buildings needed for a town,, mcludrng the purposes for which
buildings would be used and how many people would use them. If possible, invite. an archrtect toclassto’
erscuss designing burldmgs to harmonize with the envrronment g _ .‘
.- Distribute magazmes and ask students to select photographs of natural Iandscapes without structures.
Ask them to clip pictures of buildings from magazines and create a town using the landscape
photographs as backdrops .Encaurage the idea of- harmony between buildings and environments. Once
students have arranged buildings, have them glue ‘them in place. Display and discuss the impact
burldlngs have on various landscapes. (Two 50-mmute periods)

Additional Activity — §§P"

. o
Using the overhead projector, transparencies of various landscapes and transparencies of buildings,
superi se structures on landscapes and compare and contrast structures and landscapes (eg,
mounté cabin superimposed on a backdrop of the coast). Discuss the envuronmental impact in each
case. ) SN

Vocabulary " - Materials
t 2
cityscape - g ' " “magazipes Better Homes dnd Gardens Auadubon,
environmer‘tal imp%t ; Natural History
“"“landscape Ce \_\ ‘ photographs of Oregon and around the world

Notes

aa \*
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Students will be: able to descrltk archltectural characterrstlcs of
buildings of hrstorldgnote locally,

Ask students to name historical buildings in the local commumty and conduct research on the ohgths of
each. Talk about when the. buildings were first constructed, the materials. used and the buildings’
orrgmal puUrposes. Show the class photographs and drawings of the buuldmgs in their original settings.
Then, conduct students on a walking tour of these bulldmgs and discuss the present appearance and use
.of these buildings compared to their original appearance and use. If passible, invite someone who has
lived in the commumty for a number of years to actompany the class and describe the changes tHat have
occurred over the years and the factors which brought such changes about. While on tour, have students (
;ketch outling- drawings;-of the’ bucldrngs on 9" x 12"'paper; drawings should’ depict the architectural *
details of the buildings’ facades. Back in class, have students watercolor wash the drawings, cut them o
out and construct a bulletin board display. representing the.original main street of town. Students should o
include people animals and vehicles characteristic of the period, and ahy Iandscapmg they feel'is

: approprlate (Two or three\SO—mmute peruods)

Vocabulary ' Materials

architect original drawings or photographs of buildings
architecture : , ' from the local historical society

builder . 9” x 12" paper

facade - ) pencils, watercolor pamts brushes, scissors, glue

space

Notes {




Students wrll know how fo affect, the vrsual appearance of home and school

enwronments and how changing an envu:enment can’ influence the atmosphere
and function of that envnronment

3

(_ : e : . / - 4-sr . , . .

o As a class have students dISCUSS how each of the following *settlngs mlght fnake them feel: an old stone g
" castle with banners, gold dishes, a banquet of lords and ladies; an old log cabin, with students dressed
.in animal skins and sifting in front of a warm fire; an Indian-lodge; the White House: a cave durlng
‘ prehistoric times; aboard a submar?\e@ on a spaceship speeding toward Mars:
~ Next, dISCUSS how the classroom makes students feel. Can thmgs be changed to grve it a better feeling
“and to make it look better? Ask students in groups to draw up plans for an ideal classroom. Discuss plans
-and the feasibility of making changes: in the classroom to reflect students™ideas. Make changes as
" -approrpriate and check perlodacally wrth students as to what effects such changes have brought about
(One hour or more) : .

- Additional Activities , L. R

Have students design their‘own ideal bedrooms. X
‘Involve stuglents in 'a project to beautify a small area of the school grounds.

Discuss additions, deletions or remodégling done recently on local buildings or in students' homes.

v, : ‘ N
" .

3“4‘ '9' ‘ " :}“ T ) . i . . y
: -2 _Vocabulary /0 Matetrlials
: 2 .
. L S o )
aesthetic' \ the classroom and its contents
environment - ' '
function .
R andi ‘ . . ' - 4

Notes - o , ‘ \/ .
‘ L ‘

16




e

- Studente W|II be able to make chahges in envi ronments through the selectron or
' * creatlon of art which- takes into consideration ‘social, economlc
' and envrronmental factors o . .

‘ B . o : , o . . . "..

_,Obtam the consent of the school’ pnncupal to. create a changmg envnronment inthe cafeteria, student
~.lounge, Ilbrary, counselor s office, or other publrc access area of the school. Ask: students to consider

" how the visual appearance of the selected area might affect the use of the area. DlScUs% two or three

different environmehts which might be feasille and ask students to select and create one. Then, have
students poll the school population: How does the new envlronment Iook? How does it make people feel?
,:Do they behave dlfferently? How? : .

-

L ' e , Materlals s %
. ) B . ) . . . l% .

pr A c drawing paper colored butcher paper pamt"'... o
S ' tape, scissors; glue
N\
‘bosters N
- other materlals as approprlate o ..
. M ’
$ .
'Qotes ‘ )
P
M




Kl

Students wull know how art can |mprq£ve the appearance of the communlty

v

. . _ : 10-12

_ economlc lmpact on the commumty of such an rmprovement project?

‘ Descnbe a hypothetical commumty to 'students and rdentlfy several areas whnch might detract from the
' appearance of the community. As a class, generate a list of tentative solutions: Have the class as a whole,

act as community members, and ask a group of students to de\/elop a survey. questionnaire to determine

the needs:and wishes of the community with regard to each -area; distribute, collect and tabulate the’ .

results of the: questronnarre Discuss the results and decide which area can be rmproved most feasrbly
Assign groups of Students to draw up plans including approaches for generating community interest, arfd

‘'support, soliciting materials and services, and obtaining necessary permitsand consents. Have students .

develop plans for organizing work parties and a timeline for the project. What would be the socral and

s

, ‘\".
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R S_tudents wIII know how to pursue artlstlc lnterests

. .E>“

In both career and avocatlonal actlvltles._

« Y T

Students wull be able to |dent|fy a varlety of structures and objects thch are
personaily mterestmg, and ldentlfy who constructed each and why. (K-3)
T Students will be able to ldentlfy and describe aspects of art mvolVed in occupa\tlons '
and hobbles of relatlves and friends: (4-6)

- 4

Students wull know how thmklng in artlstlc terms and experimentlng from an artistic
pomt of V|ew can be used |n problem solvmg (4-6) .

Students wull be able to utlllze sk|lls in art|st|c expresslon for
: self-lnltlated actlvmes (4-6) :
.Q,
‘Students wnll be able to evaluate how. the understandlng of desngn principles
. enhances occupatlonal success in the fme or applled arts. (7-9)
' \ Students will be able to evaluate their own potential for careers or hbbbies‘which '
' involve artistic skills in terms bf personal interests and 'abilities. (10-12)

L i ~

: Q

Everyday objects which have come to be taken for granted are no
longer perceived as the products of human imagination, thought
and skill. When students are given opportunities to produce works
of art, they discover that art is everywhere and that ‘many careers,
hobbies and other endeavors require skills in-art.




Students will be able to |dent|fy a varuety of structures and ObjeCtS which are

personally mterestung, and ldentlfy who constructed -each and why.

K-3

Have students rdentrfy structures and objects which they fmd interesting personally. Ask:
_ -How was kt made? By hand or machlne?
. . 0
‘-Dld the b;orson who ’made it have an idea in mind from which to work? A drawing?
-What tools were used? Could it have been made in other shapeé?

. -What type of person made the object (eg. amsan hobbyist)? What skrlls drd this person need in order
- to'make the object? ,

-Why was it made? Is it. needed’; Is it pIeasmg to Iook at? é

-Was' the-object made for others or for personal use? .

. .-What did the person care ‘about who made the object? What do you care about personally and what -

would you like' to make for yourself? For others?
¥

. Have students clip pictures from magazines or draw or parnt pictures of a variety of constructed objects.

Create a bulletm board mural of the pictures, classifying each accordlng to use (eg, transportation,
personal use, home) Are students able to distinguish which objects are constructed and which occur in
nature? (20 minutes; repeat as time aIIows)

- €

Vocabulary : Mater"iqls ~ ,
. artisan ’ magazines, pencils, paints, paper
artist ' ‘. objects selected by students
built
tools )
‘ ) : '&\
Notes ,
Ar \ ’ i
. : f
¥
Q.
1
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B
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l- L - v‘ ".. ‘v ._ ‘ - : . . ) .,‘ . ‘ .. - R . “‘ ‘ . ." ‘ v‘.‘
_ -Students quI be able to |dent|fy and descrlbe aspects of art mvolved in occupatnons T
o p Tt and hobbles of relatives and frlends o

Y : . “ o -7 ' . s ’ T
N .

In classroom dlscussmn. generate alist of occupatlons and hobbnes on the board Discuss why people

pursue certain ‘occupations and_hobbies. apd what makes such pursuits enjoyable. What part do the
‘senses play, such as visual perégptnon? Are these pursuits made better by being aware of and training L
the senges? As a follow—up. ask students to mtervnew parents or friends, or invite guest speakers to class o

. 1O detefimine why they pursue certain occupatlons and hobbies. What role do the senses play in such

pursunts? What role does. art play in each? (T wo’ 50—m|nute penods)
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§tudents wull know how thlnkrng in artl flc terms and experrmentlng from an a‘rtlstrc
pornt of vrew can be" used m problem solvrng ’ .

2 . . L . .

o fmdlng the solutlon was it difficult’to’ forget what a telephone looks tike, or was it a help to, think about '

Ask studep,ts to |mag|ne that they have discoverdd-a method’ for sendlng and recelvmg vonces over ac -

wure. and now they must design a 'device that contains the mechamcal parts necessary to transrhit the
voice, What is the name of this invenfion? Could it be referred to by another name? Next, ask: What parts

must this device include in order to operate (le, a con)pOnent to send the voice, a component to recelve _

~ the voice, an overall structure to house the parts)'? Is there only one way in which to arrange th parts'?

potentlal shapes forms ahd coIors Ilmlted? . : : S

%

What are some of the posslble shapes, forms and coIors Whlch this device mrght take? In what WE )iare .

Followmg dascussuon have students desugn theur own versions of this device. First, ask students to make
pencil sketches; then, cover desks with newspaper distribute modeling clay. and have students model
scaled-down varsions of their designs. As a final step, paint the models. Dispiay models and discuss the "
varlety of solutions to the problem.:Individual students may wish to describe problems encountered and
~ how problems were solved. Ask students: Did you picture the solution in your imagination first, or did you
find the solution. |n sketchmg the desngn? Did your idea change as you attempted to make a model? In

dufferent telephones you have seen? (One 50-m|nute perlod additional t|me as requured)

s : . A

Add itional Activity

1 [

Ha\@ students desugn fantasy machines, such as a machlne that makes banana spllts dellvers

A

[

2 .

]

papers, etc. View the film:“Hot Dog,” available through most ESDs. - ",

-

LN . ) . “

Vocabulary: - Materials N

) ) . . . . - . R . . ;
experiment image . g newspaper ’
form imagination o ‘modeling clay; bakers cIay
function . visualize - o . .paint’

# - . ,
N ‘ . , 4
3 <
\

Notes .

Do not try tarpaintyoil- based modelmg clay with water-based paints‘
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T Students will b_e able to utilize-skills.in artistic expressnon for R
S , S self-lnitlated actuvuties RIS RN :
e . s L . ’,\' o o < m/ ' . s '_;
T S A : T S
Set aslde a corner ln the classroom where posters from art museums are d|splayed and art, books. -
L filmstrips, anHa changlng selection of art Materials are a,vallable to students, Explaln to students that

o they may use this area ‘during free time to pursue art activities of their own choosung They may repeat
R popular class activities or experiment on their Some students may wlsh to read about. artists of
o _ earlier times and present short rgports ChangJ) l‘fgﬂ look- and content of thls area frequently in order’ to
'malntaln student interest, e

» I

' 'Provlde an area where art projects can be d|splayed attractively Dlscuss and evaluate pFOJGCtS ona
. - regular basis and discuss as.a.class. Do. brojects whigh are self-initiated show a type of development '
Cgn that is’ dlfferent than that achleved during regular classroom actuvutles??' C

. B I ‘a.
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Students will be able to evaluate how the understandlng of deS|gn prlnclples
enhances occupatlonal success in the f|ne or applled arts

o

- . w

7-9

~ v

~ ‘ Yoo o
K

Ask students fo mamtam journals in which they record occupatnons under each of four categenes fine

» arts functloqal (applled) arts, the natural environment, built environments. Have students'i in small groups
generate lists. of occupations for which they think agnowledge of design would be usefut: Ask students to

_class1fy and record these occupations in their journals What is the relationship between a knowledge of

~ design and’ success in a variety of occupations? Next, ask students to conduct interviews' by telephone, )
;by letter or in‘person with individuals repfesenting a'variety of occupations to'determine the relationship - '

..,,between ‘a.knowledge of design principles and success ina Bglrtlcular qccupatnon Share mten/aew
.. ‘r%sults as a class. (Two or thrée 50- minute perlods) K

! '
9

‘ Vocabulary"'
generated by the class;‘ ‘ T T T

refer to Appendlx H,
"Careers m Art page 93. .

. title of occupations . ST I L L e

b< . . . o ' L - . ] - v
€ L Lo o . . . . . v X \ ‘

‘Notes

X - : TS
, v




¢ i o ) S . o , ) . Ny . ] . e

)

, Sjudents will be able to evaluate theur own potentlauor careers or hobbues whuch '
e involve artlstuc sk|lls in terms of personal |nferests and abllmes '

LT, 10-12

P Ask each student f;f wnte a self—evaluatlon wh|ch lncludes the followrng dgonsnderatlons

- .
7

-the personal alue of the Skl“S developed dunng the course N
,-how weII the student can apply these SklllS in art aCthItleS B L /
-how weII the student feels that such SklllS quI apply to voCatlonaI pursuuts |n the future. S

2

e &ow weII the student feels that such SklllS Wl|| apply to avocational aCtIVI es

DISCUSS evaluatlons on an mdw:dual basrs and as a class (Three 50-m|nute perlods)

S . Vocabutary .- - . . . o C - o e
. avocation . T o
4 .. . vocation © e

¥ o, S . . e

g .
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LW ,assess? Assessment is crltrcal to. sound rnstryctlonal pIann|ng Once a school and its oommunlty
reach a mutual understanding of what schoollrlg is to accomplish (once goals and graduatron requwe-
_ments are Set) there |s a need 'to know whether such outCOmes are. berng reached ..

~ ’ « N

- ln the Goal Based Plannmg for Art Programs: sectuon of thls guude four sets of deslred outcﬁes were .
.rdentifred state goals. d|str|ct goals pr gram goaIs and course goaIs :

) ‘Gnce lnstructlonal plans are |mplemented the nstructor must pose the questlon Are students attalnmg
i "desired. outcomes, and is the art program hel lng them to reach those outcomes? The .quality. of the . . .
T answers to these questlons dependS' on how eII assessment actrvrtles a;ydeslgned anq; carrred 0ut W :
'-Assessment actrvrtes rnvolve both group -and |nd|vldua| approaches ow well students do in the i
program asa ‘group helps determlne the course of the program how well students. do |ndlvrdually heIps
mstructors map ‘out teaching stratégres RN - A o T
_The mterrelatronshlp is shown below Assessment of each ofthe elements shoWn inthe figure wi I] provide. .: -

5 _“:I answers to partlcular klnds of questlons . ,,,i':i
ASSESSMENTS OF GROUP AND INDIVIDUAL PERFORMANCES e )

| LGREUF* PERFORMANCES o e lMPROVE PROGRAMS et
' related to \' ) : ldentlfy e by . 4 . S o

Dlstrlc} Goals " | | NEEDS . b adjustrng plans, goals -" . ‘ ~
 Program Goals - S T courses, major activities SEE
. Cowrge-Goals - - : BTV B _

ASSESSMENT of [— . R L T I
e SR | [wowviowae o - |l lMPROVE INSTRUCTION T
.- | |ERFORMANCES = | - identity: [ Loy A , e
& ' .. || relatedto ... ¢ " lNDlVlDHAL - P AU
'_Jﬁ/ L e - Indicators of Competence NEEDS > adaptlng strategies, practices | . -
- ‘k o _ | - Personal.Goals - - - . \ P..L‘ materials, performance . '

9

Learning Strengths - , | ° o . y requrrements
- & Wegknesses ™~ . - e co ‘

e
R
H

'Assessment in goal ba%’ed plaﬁmng is descnbed on. pages 12-13 of the E/emenra/y-.s‘econdary Gwde )br Oregon Sc/woo/s /.930

. Standards for Public Schools (Salem: Oregon Department of Education, 1980).See alsd pages’17-30 oftthe Hementa/y-Seconda/y' ’
- Guide for Oregon Schools: Part /] Suggesr/ons (Salem Oregon Department of Educatlon 1977) T / .

v ’ » .l» “ oot . . A - v T 57 .. - - 'i ': %.:“-.\'.““- . S . -Qr
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i District goal assessment answers the QUestion To what extent are students attaimng the outcomes of

o ,.schooling the communnty and |ts schooIs desnre?

) 'P,rogram goal assessment ?nswers the questlon To %vhat extent are students atta|n|ng the outcome art: .

~

teachers aﬁd curnCqum planners desnre?

Course goal assessment answers the questron To-what extent are stud_ents attaining th'e"outCornes. at
teachers desrre for “Introductuon to Art“? A G » U R

e

‘Assessment of persohal goals answers the questlon To what extent is a student attatnnung those

' outcomes desugnated as of:greatest personal |mportance. need -or mterest?

P

Assessment of Iearning stréngths and weaknesses answers the questron What charactenstncs reflect-
o .,ed bya student s performance can be seen as enhancmg or |nh|b|t|ng attarnment ofsdesrred outcomes?

T

) ’fn seeklng answers to tHese questlons student performances wh|ch can be accepted as |nd|cators of

. attainment " of desired: outcomes: must be c|ear These performance |nd|cators serve to: gunde the -
- ot

. .- 'aSSessment activrty |n produclng the most needed |nformat|on . Pores P ’]

S Survey questlonnalres

In order to be in Compllance W|th state requrrements each. dtstrrct must. assure that assessment actnvntres :
- are carried out in relatlon to -three points: assessment of student.demonstration. of indicators of

.. - T . . >

Assessment m|ght mvolve several of the foIIowrng approaches

v, .Th|rd party assessment (teachers parents educaters. advrsory commuttees)

« N . - o .
. N y . . IR A R ORI
-

",’Admnnrstratlve asseSSmentt Ty o
o Student assessment of the program and |nstruct|on. as well as the level of personal satisfaction

- Use of student monutonng data E ,

'Student pretest and post-test to determlne student growth

. N to . i L.-,;
: _Student follow-up study _ "_- e e

An art assessment/plannnng gulde A

) competence requlred for graduatlon ‘identification of: Iearnlng strengths and weaknesses; and, at the

" option of the district, the art-program may be sélected for a special kind of assessment required by the .

‘ Dependlng on the organrzatndn and needs of the schooI the art depart

.state—an analysrs of program ‘goals to defermine the extent to wh|ch students must. develop or: apply

i readrng,twntlng and ‘computing skms toward ‘attaining goals for ‘art: Assessment then will focus on
descr|b|ng how weII the necessary skllls are be|ng developed or; app red e R

,\.'

.serve as Ieader and resource person for all assessment actrvrtles ese . actrvutles may |ncIude

pIanning ~curricu|um——eg, goalswse content Iesson planmng. methods of teachlng

,.

selectmg curnculum materlals—-eg, texts, text supplements, medla materlals. supplles

ent chalr or a teacher of art may .

| testmg——eg, standards and gradrng, program ‘and course goal attarnment ,
To- help assess ‘the program the ‘foHowrng checkllst may ge heIpfuI
i . . .
v 'I;'e ¢ . ‘ v‘
. - - -
. ) | N :.a.'l : o :" *
- ) ' phr '
5 “




COYES N0 T L e e o , |
e - Goals are sequentlal . I T ' 2 Lo

_ Performance mdrcators are approprrate to the goals L ™
B . B .‘.—' . ' ‘e

: AR = Tests whether standardlzed or: teacher—made. actually test goals R
SR Records of achlevement in subsequent hugh schooI and college courses are ¢
' taken into' conslderatlon S : - R

s .
. K

BN ' " L e L Opportunntres are provuded for students to assess the\r oWn wbrk—through
B cIass crlthues and/or dlspfay of work . , g Lt
—_— R ASsessment of student progress is an rntegral part of the- Iearn|ng process R
(' L through |nd|V|dual d|scuss|on or class dnsplay and dlscussron of work \
’ - q . . ) ,. :,v o :
i - < St <

S // Goals performance lndrcators |nstrUct|ona| procedures CU"‘ICUIUIT] materlalsl I s
AR N R and. assessment are aII consrstent and compatlble P et '

SN . . “
: ; L
P . o . N : e .

o : Fo Listenlng, speaknng, readnng, wrntmg dre assessed in proportron to the em- .- Lo
: phasns they recelve in mstructron S N S

. -

A Assessment activities. aré corducted darly but riot necessaraly formally C e

e :
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‘_ APPENDIX A

Art Vocabulary

CENTER OF INTEREsT

cemaMics .
. COLLAGE - _ .-

't'-r\-

' . A number of dqtlnmons are adapted from Websters/t{ew Cb//sg/are D/cl/onary (Springfleld MA G & c Mernam Company. 1973)i
Y . . s

‘ That Wthh makes llttle or no atte pt to represent ObjeCtS as the
veye normally ‘sees them ‘ .

, Formed by addmg 0 to a base

",_The reSpons to and éa

s A ,;’,,‘4"1"'
P -t" . . ; . o

o PR

B

-

- N

'recr?on of beauty ln art and nature

A surface mcluded wrthln a set lmas RN .

. v Methods of- expresslon wh|ch reflect a cc%’ﬂnon phllosophy

E AT product of human workmanshlp that usually constltutes an ele~

ment of materlal culture. a slmple product of pnmltlve art
4.
A persan. tratned/skllled ina partrcular trade.vor in maklng a partlcu-
iar product. . - . s
S .

- Orie" who is skllled in creatmg art through ‘the use of visible or -
- tanglble malf lars~—whether pen, art matenals or music. . ‘

Free of. mfor al balance. a balance that lS felt but‘not of equal

" ;deslgn on each side. .

" A feeling ot equrllbrlum wh\h éan be either SYMMETRICAL (for-u B

mal) or ASYMMETFl . (informal). Eduilibrium is brought abaut :

‘by an equal dlstﬁlb lon of welght on each slde of.a given line or -

pomt PEEENG

' To mix tdgether o) that parts are’ lndlstlngulshable from ‘one ,'
} another such ‘as blendmg tw0~colors of palnt

.\v

A t00l used to Spread palnt or mk usually a roller wrth a handl,e
attached . -

- . N
5 . . 4

. . “ .

‘} . -

?ormed by comblmng materlals or parts

- The main focal pomt of the composutlon |n aw0rk of art That part of
"a composmon which ‘is - figst to attract" attentuon The center of
“intérest is the aspect that the artist wishes to express'most forceful- o
ly.. This is usually done’through color, tint or shade, design, size, -~ -
- arrangément and lines. Lines often lead one' 's.eyes to the |mportant o

thmg that the artlst wishes to e%hasnze _
Yo : .
A general term covenng theart of maklng pottery, tiles and flgures

from clay; includes earthenware, stoneware porcelam brlckf
- glass. Vltreous enamels ‘ L NI : A

,;,4 Ce

A plcture oF- desngn made by assembllng and’ arranglng dlfferent s
e .type ofnmafenals, such  as paper,. clcth, string; wire, and w00d .
.." derivied -fior the French word meaning “to paste " Malnly an’

- experlment Irrr comblnatlon of textures. :

: ‘The sensatLbn resultlng from reflectlon or absorptlon of Ilght by a_
’surface HUE is another name for co‘ior T e -

S :
’ N . B
- . . N

-

AR Vo T e

o _,',‘;,‘ '
.. .&44 .

S

Y

Cme e .




%'ZCOMPARE B

.t\‘ .

, "COMPLEMENTARY -
- COLORS -

K composmorq

CONTOUR = . .

; ~coNTc'un onAwlNG_ -

CONTRAST E -

; .;,cbo:. GOLORS / o

o c;am's”

_anr—'TUS' P

DESIGN _s' N

"z

'DET}\IL '

- DIORAMA
T [EAREER

M.vols'TonTlo'N -

V-

DOMINANCE o

ELEMENTS OF ART

sharply contrastlng hues

Triad—-colors equldistan from each other on the color wheel

'~ . chromat|c )

pr uced by a mlxture of plgments e e .

Secondary——orange greert purple. colors derlved‘ by mlxmg pr|m~
cany colors , .

called lntqrmedtate hues.. t-'(

Analogous-—colors closely related nelghbor on the coIor wheel

'l'o examlne ln order to note the srmllarltles or dlfferences

- 0.

Colors whlch are opposnte each other on the color. wheel when

. mtxed,gt equal proportlons produce a neutral color

A harmonlous whole formed by a combunatlon of parts ln the area -
- of fine arts this term may refer to a dance, a desrgn a palnttng,
. piece’ of sculpture or.a. musical arrangement. . L

-~

-“...The organlzatlon of space wrth color, line, texture, etc to produCe - B
_‘-an effectlve and harmontous whole. '

. B

, The outllne of a f|gure. body or mass

r-..,q Q._l\. “i

.‘_
+

'gShowrng notlceable cﬁfference in l|ne. color shape, emotlon. etc

, Recessuvecolors those which. seemtobefartherfrom the observer -
" than they actually are, due to their hues; producing-a sense of
- coolness; speclflcally of a hue: near green or blue opposﬂe of

warm. colors R C .

P ®

NS

The qua)ty of a plece of work showung skull in productlon

-

,A plan an arrangement of l|ne. form and color to crEate an effect

- The varlous ebements Wthh collectlvely constltuté - work of art

y ‘.‘,,.

, '." .‘: LA scen|c.:.—representat|on in whrch sculptured flgures and l|fel|ke
7 details are. dlsplayed usually in.a mmlature, a wholly or partlally
.. three- d|menSIonal scen,e s,omr e T, N D

Dellberate or mtuutuve alteratlon by the arttst of a natural shme.,

)‘-1

form, surface, or, space , S

rough s12e, shape, color contrast vage or: texture

locks |n construct|ng a p|ece of e art The elements are :

| llne. shape, color, texture. space and valué See defmltlons under

each |tem I

P'rgv ry———red yellow and blue——three basic hues which cannot be o

Tertlary—colors derlved by mrxrng secongary colors sometlmesf

. .An area oi»art which emphaslzes the maklng of objects of beauty by s ‘
-hand us|ng various matenals _ . o

A drawrng using line- to represent the outl|ne ,-..'ﬁ‘”g'lu[é' bodyé,— -
_mass. . — =




. Lo . . , i . e X o T, s L Co

. EMPHASIS T R Aforce or lntensrty of expressnon thatglves SpBClal lmpresslveness‘ |
e e DT o _ “or lmportance to somethmg : : ) .
ENVIRONMENT . ‘The clrcumstances ob,lects or COI‘IdItIOI‘IS by whlch ofe is sur- -
L © " rounded; an artistic. ortheatrlcal workthat lnvolvesorencompasses
, R % "__f"_thespectator el A L
EXPRESSIONAISM - \. T A theory or practlce in art of seeklng to deplct not ob;ectlve reallty
L e o ,but the, subjectlve emotions and - reSponses whnch objects and

'eVents arouse in-the artist. = - _ - ° s

RS FAN;TA'SY Ceen Tl ;That whrch is in the reaIm of lmaglnatnon the free play of creat|ve N '
LRI T lmaglnatlon SRR Dol

-

_The pIaclng of |dentlcal I|nes, forms values of colar on. each side

-." FORMAL BALANCE ¢
SRR S e - and equally dlstant from the center See’ SYMMETRY
» "GLAZE L e _Aclear or colored coatlng used on pottery or porcelaln for f|n|sh A g
TR T _thigk covering over most types' of earthenware, chemlcally srmllar o
: , o o S to .glass Applled before belng flred m a l(lln i o Cwn
,.,-.'HA'BIT_AT o . The pIace or type of site’ where a plant or anlmal naturaIIy or'_ o
.- a R . normaIIy lives and grows, the pIace where Somethnng ls commonIy L
-,H’ARMONY o h ) 7_ A .,ense of ’completeness in the reIat|on of thlngs ) each other-“‘v-""_
T Agreembnt in- relation, conformlty order symmetry. unanlrmty., S
S unlty . S , S

L IMAGE. L T T --I.'_.;A reproductlon or: |m|tat|on of the form -of a person or thmg a .
L A EE R P S S -',”_tanglble or visible. representatlon s

AR /'4 } . "" - “U ) . S e . A ) ' .o
el ,!IJFO_RM_AL-BALA_NCE- A "-Achleved by the equiposition of contrastlng, opposlng, orinteract- -

' B R '.'lng eIements. an aesthetncally pIeasnng |ntegrat|on of eIements :
' KILN S o o . An oven, furnace or heated- enclosure used fdr processmg a-\.
T substance (eg,.clay) by burnlng. f|r|ng, or- drylng ,
' ;LANDS'CAIFtE'_ ST ,,," R ) Plcture/other representatlon of an outdoor scéne (usually natural) .
~LINE -~ # L IR ‘A mark (as by pencll) that forms part of the formal desrgn of a o
. : . " - . picture; distinguished from shading or color. Line can\ be straight,
I Foo e curved, jagged dellcate rhythmlc. etc ' \» /

' _. . I/;lNE',_Q‘UA'LI‘[Y.U L o .The "personallty" of a I|ne lines can be stralght curved z|g ag,, e

. . . T looped, wavy, thuck thin, perpendlcular dlagonal hard-edg
R VA AT -scft—edged etc 'o\-\ T o R o

o J[,

A1

! MEDIUM/MEDIA ' B ",-'-_":-]' A mode of artrstlc expresslon or.cor un|cat|on¢ materlal or fechni- '

MONOCHROMAJ' IC :'_ S A éolor s/ohetqe based on varlous tlnts and s\hades of one coIor, i L
MOOD R e L 1>A consclous state of . mund or. prel 'o" nant emotlon. that whlch"'-'
o S e inant: emotlonal character to.a w?r f art T
. .' i ;MbTIF SR e L v ":.-_A recurrin element in a work of art; a theme or centraI dOmlnant ;
. S i S essed in a pattern or design by use of.line, shape,

B

e MOV?}OIENT“ - T The effect ohllusnon of motlon byu

2 o scale, etc. ‘. o - ‘: N
, R R \

| cal means of ay'tlstlc expréssron such as watercolor cIay, pen and .i;' w



= ” o Y IR
-] L4 N . o
MURAL* E SRR Palntlng on o for a wall . " . _
R .NATUHAL R o Marked by easy srmpllclty and freedom from artmclallty, affecta—- i
e o L “- tion or. constralnt present m or produced by. nature : R
_'-. 2 NEGATIVE SPACE The space surroundlng an object ; ' _
. OUTLINE B _' . " That Wthh marks the outer limlts of an object or. flgure. a ster of
S drawrng in Wthh contours are, marked wrthout shadmg J
POFtTRAIT o ;'_ o A plctorlal representatlon (as a pamtlng) of a person usuajly
' L S ' show:ng the face, a sculptured flgure bust, statue

T 'POSITIVE SPACE ' %’he space occupled by an object. 'f

) -_PHINCIPLES OF AFtT L The ways in Whlch the elements of art are organrzed in a composu-
tion; these include balance. unlty rhythm domrnance, prOpol’tlon. o
: repetltlon varlety . C

o PRINT ' o ” L ' Anything that leaves a pnnted umpress 'on _one 'sut;fa_ce ,fromb_,"-{ e
' ' : T ' another surface S S

_ PHINTING L o The art of reproducmg a desrgn upon a sun‘ace ,

o PHOPORTION S A pnncrple o;fdeslgn that deals with the relatlonshlp of each partto
o . AR the others and to the whole in an object or composition; compara- -
o Hive relation, ratlo. scale, measure, measurable conslstency

.. RELIEF L I A mode ‘of sculpture in which' forms and flgures are dlstrngmshed o
= o e - from’ a surrourfding plane surface; projecting- detail, ornament, or- ... '
e . - figures; sharpness of outlme due to. contrast (eg, a roof in bold rellef
o agalnst the sky) ' T
s o . 2 Do
. ' HEPETI'@QN R Recurrence-—-of a Ilne shape, color etc

N . E I ) . C P .

: RHYTI-!M s o, " . An ordered movement achleved by the regular recurrence or natur—

: RS N G ‘al flow of related eIements such as ling, coIor, etc. - - ) N

BRI '.SCULPTII_JI.RE o LR ._ .-' . The art of formlng in the round orin rellef such as carvmg in- Wood

R o T Chlsellng marble, modeling cIay or castlng in metal. l
~ S -~ »' . o . o - . ) . . X o ] Ll ? . - ' . {:’."_t‘ﬂil;:‘. .. \:‘:‘
- SEASCAPE ~ . _ ' Avrerof the sea. - . T ,-_'»'.'. s - »
. . ‘- . Y o ) N .. v ' ’ ) e : / .-’,
- SHADE S N JA color produced by a plgment or dye mixture havmg some black“" YA
S ' in it s , _ R . s
: ( SHAPE o S e The(ternal appearance. outling o surtacel Shapes can be | \
B BRI geometnc, free-form organic, “angular. :
L ‘v:_;v. . “‘).. ‘ . X )
" SHEKYER. S S Somethlng that covers or provrdes protectlon ,
- STILLUFE B IThe representatlon of |nan|mate objects such as flowlers or frult in a e
L ‘ tpalntlng -or photograph T R B
N - : t o N o RS Y-':4
. SUBTRACTIVE . .. - . Formed by takmg aw@ from the whole S )
SCULPTURE - - , _ T
. SYMMETRICAL B Balanced prOportlonS correspondlng in size, shape and relative Sy
T pqsrtlon of parts on opposnte sides of a d|V|d|ng llne or med|an
/ - - e plane or about a Center or axis. L
SYNY?YETIC o/ . ' .Artlflcal or not of natural on_gm. _ ' _' é : % k

o
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' TECHNOLOGY

CUNmY S

o

[l [

kN

NS
-" VARIETY.

~_WARM COLORS

- The
"en

B __ 'A color that has been Ilghtened W|th whrte

. - T e e

LT

e E ‘_. d.‘,. N ;-../. ‘. :- '. . ‘. ) l' H :‘_- oo o ‘. ... . . .‘-.\
' ‘pllc&on of-smenoe,,_espe_c\aally‘tqmdustnal or commircial - -

: .~.A combmatlon or prdermg of parts\r:terary or artlStIC work that, '

constitutes a whole or promotes a totaleffect. The reference of the.

‘ ',elements of a compc)smon to a smgle main idea or point of vrew ‘

_ _Showmg dlvefslty as oppose to SameneSS——-ln Ilne. color texture. ’
~.etc o ,.’ ™

t

Those colors Wthh express warmt ‘hea‘t',' arrd.~prightne'ss_,_sUCh as

yellow red orange




APPENDIX B

Health and Safety m Art

3

v
-

Teachers and adml strators have a responsrbrlrty to be aware of ways in whlg{ the health and safety&of’

students can be

ured. Teachers of art should set the' example of how to work safely with art materials

o
W*’ and provide information or~the safe use of art materials. as part of the curriculum. Schools have a
R responslblllty to provude safe\worklng condmons\for teachers and students S

o Chrldren under 12 in partrcular should not be exposed to hazardous matenals Because of thel’}amaller
_body weight and the immaturity of their. body tissues; they are more susceptible to the toxic. e

. materials ingested, inhaled or absorbed through the skln Younger chrldren often do not understand the
. cleed to foIIow precautrons ‘ . . . g, ,

’,.

[

cts of

' '.To protect students from accrdental harm teachers can take some simple precautrons Often there are.

'_Iess tOXlC substrtutes for tradmonal art materials. Here are some examples

. ’

- Chrldren Under 12 Should Not Use’

' 2

3

s

Ju .
’5'_

"Lead solder and stained glass. .

P
k] .

Clay in dry form. The dry powder contarns -

-siliga: which is easrly rnhaled -and may

cause srhcoas SEP

GIaZes or frlts Wthh contarn Iead

Solvents (eg, turpentlne benzene toluene,
. rubber cement and rts th|nner)

Cold water dyes or commercral dyes

1 ’

,Permanent markers which may contaln'_.'
-,.-.-toluene or otl‘ler toxrc solvents

A

Some instant paprer—maches may: contarn L
~asbestos fibers or lead from p|gments in .
- colored printing mks" e

Aerosol sprays, © -
& ‘ [ .

'. Powdered tempera colors. (Thelrfdusts

may contarn terc plgments)

Arsenic, cadmlum chrome, mercury‘ Iead'. :

or manganese plgments

Pastels, whlch crﬂeate vdust.

All pihotographic chemicals.

o

. Epoxy. instant gldes or other solvens'-based
. glues _ , - .

j‘SoIvent bas?ed srlk screen and other prrnt-
.ing inks. : :

<R

3

.« : —
L . P

Substrtutes

N

10
11

.12

Use vegetable dyes on|onsk|ns etc

‘Use only wateF—based markers

Use crayons or cra- pas which are Q-
.based or \se pastels with |IQUId starch

Use wate'r;base _
*paste. '

Uée clay in wet form only (wet cIay cannot
. be rnhaled) . .

- Use glazes Iabeled food safe or poster
R parnts rnstead of glazes : ,j S

C e

-

Check label’ to ‘ensure asbestos free ;

’ papler-mache or.make papier-mache from
black and white- newspaper ‘and library -
‘Paste or whrte glue Cea

Use brushes and water-based pamtsé

splatter technlques wrth chrldren

Use only, I|quud colors or. the teacher can
.. pre- mix the Sg%ments "

: Label art maténals adequately to know
whrch colors’ are. safe to use.

- i

A

Use blueprrnt paper and make sun grams

Use colored CeII0phane. and black pape;,, ‘

to simulate Iead

and water-based inks.

.Use water-based parnts and other mate— .
‘-,_rials }” ’ : o

a@

<4

Y

v,

4 7

{

v

white glue or _Iibrary T
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R o L . . i \

15 S!lica sand for molds o PR, 1)5 Use ollvnne' sand1 o

PR <

Sl f/reachers at all levels should observe the foIIowing guidelineS' L e e L7
'—&é‘f Teach students the h‘az‘ards and precautlons of art matenals : -'. - . '* ‘ - o |

L een

Have good ventllatl ln the art room wuth‘a constant supply o’f fresh air.~ SRR - - . -
qn7 . .

+ N . . S,

2
: '.35 Wear proper pr tectlve clothlng, aproris gIOVeS and goggles _‘f Sy o S T A,
. . T _

5

Clean the work rea durlng and léfter use ‘of art matenals ° SR

_ Store solvents in thelr own contalners (not in. food contalners qr soda bottles) Label aIl mater
£ carefully o AN . _ e e, ;.“ fx, ‘. ,
T ”When/"slng power. equnpmenr lnspect cords and. plugs Make sure the equrpmeﬁt S properly )
oo . -'_grouncled ] LE R : " . A

.o Sl . . . e »

. L - A4 N M ,‘ o~ . o . T . ~.-
R 7' Do not use lead/glazes or lead fnts Many nonlead “glazes ar lable. . ., v
b R A R
o8 Fumes and gases from a‘tl kllnS at&-@angerous Kllns should have proper ventllatlon < _' S

v R -~

: ‘ o 9 Do not aIIow food or dmnk in. the art area Make sure chlldren wash thelr hands carefully after class2

g 4Ever§'art teachershould have access to'curr nt ealth and safety’ lnformatldn The Ce‘nter forOCcupatron~

-al Hazards publishes a. variety.of materizls on t IS toplc through its Art Hazards lnformatron Center The-

S Center wnl also respond to wntten and teT _hone lnqumes Contact % S S T e i

o .' T e Art Hazards l formatlon Centen 7 T L A

e e S, - 5. Beekman S$treet = oo e o AT
S ‘New York, R P B

s (212) 227- 220 N f T f,_. S, _9-_‘

4 The Center s monthly Arts Hazara’s Nevz.;sjelferpubllshes the latest mformatlon on health and safety m art

u%’

v

' o - a . .
o . ’ - . s v
. . (R 4
: ' d I ’
. o . ' }
. . . 0y .
. . ‘
- ; SN v
4 T, N . : Lo .
Qe . - R v - . L R R q .
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w} ‘Art H'z{zards Newsletter,“ September 1979 New York Center for Cccupatlonal Hazards Inc R S
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A Strategy for Dlscussnom and
Evaluatlon of Works of Art

r . v v

-t

A P APPENDIXC

B L, L
B . . .

The Aesthetlc (Synthesls Seelng/Feellng and EXpress|on)

El

3 Area (shéd‘e) geometnc/organlc Iarge/srpall., few/many. precjse/amblguous

4 Volume (mass) 2 dlmenslonal and/or 3-dimensional spice and objects, deep/shallow (flat)
. 5 Textu're' kinds of; number of ' | | .

B Prmcnples of Design (Composmon or Orgamzatlon)

y . * . >

1 What are the relatlonshlps among indwndual elements' eg, 'hne P g

o B \ : " * o N .
‘ Repetmon o - ) o L
Balance . ' S ' . c ‘ ‘ o
: * Unity .« : ;
» Domihance - , .
% Rhythm - ? SR :
Proportion®
Contrast

PRI
R

2 What are the relatiopships antong two ‘or mofe’ (all), of the eléments? (’
.. S~ L= - . . . h CoL . ’
C What is tho s‘.ubjoct‘matter of the worl? Lo e [’
What |s tho’themo of the 'work (the bﬂ$|C ldea or. feellngzi?, - .‘ L

A jHow does the work of art’ or V|sual oEject feel when s;en as a total unlt'? _
: B. How does |t make you the “v:et/\;er teel ar;out-.t?e work and/or about yourself’? ’ ?‘ T
C What feelings ‘or past experlences dees it cause you to- recall'? . ‘ - S
D What feellngs’or ldeas do you th|nk the art|st is shanng (the;ne)'? ' I'
. :'E "\Nhat are these feellng or. ldeas about (subject matter)?\ ' . !* o
e The Vlsual (Analysls -Eooklng at{Descrlblng) . . '. o ‘ ‘ ,:r"
What has the artlst done to share these'fefzjlngs and ldeas or fto ‘gause you to feel and thlnk the way |
youdo? ' . oL L e Co :
A What elements of desngn are used? R /t 5 _' g Fa
» 1 Llne k:nds of nUmber of, clear and precnse/soft and yague bold and |ntense/f|ne and
dellcate o - g ;
Yo Cplor hue value and tntensnty, few er' may. warlmv or cool '*j \, . :_"' ’

w has the artist used the olements and prmclples of d05|gn to sharo or Communtcato tho

© 1
2 How does the subject mattor relate to the thbn_m? . 3
e | : A :
. T - - :
; £ b ’
: Vl() . “w. | ﬂ&



TheArtrstrc e e _ } _ V‘“/

A What tools. materrals and technrques has the artrst use_ﬁ?

B _.How do these ﬂcontrlbute to the- aesthetrc (feelnng) of the work? ™

L

e " C How does the art|st s craftsmanshrp (how wetl the tooIs and materrals are used) contrrbute tothe
' - aesthetics of the work? . R oL e . .

D How do these tooIs materrals and technrques contrrbute to the visual aspect of the work?

3 s _ . -

o .
[ 2 1‘}' n)'. - v

“ M »

W The Artrst “ R |
PR A Where and when d|d the artrst live? - " S

. B How does the artist's work relate to or reKeaI the artrst s time and place (culture and $ocrety)

- .. C tn genéral what are the artrst s .. . . o

¢ “ ' ,‘) % - ' [V . . v
R Aesthettc interests: feellngs to be shared——human emotrons (eg, love) or attitudes about

' . ', +" things or ldeas e :

:
[

o

th
N

o : 2 Visual |nte(ests What doés the artlst wush us to look at or what ways of looking at the world
T and human experlence does the artist. provrde?

L)

3 Arfjstro lrﬁé?ests the arttst‘s preferred medrum materlals tooIs and technaqu‘és
..
D How are the artist's rnterests revealed in this work?

\Y; The Applrcation

vy

2’ . -
A Consrderrng the knowledge and rnformatlon garned in (1) through (IV) above, what is your
’ rnterpretatron of the work? What ideas %feelrngs is the artist sharrng?

B What is your judgment of the work? . : ' . ,/fJ K

. 1 Isit meanrngful? Does it make a drfference in your life, in how you see yours f, others and the
i world?

-

2 s it good? Given the time -and place, is it good artistiCaII'y, visually, ae'sthetically?\-

3 Does it contribute to-a. better understanding of and rmprovemen“t of human life, human
interactions through our understandrng of ourselves, others, and the worId in which we live?
o

v C Can you apply what you have learned from this ygork to your own work and to your lifein general—

aesthetlcally vrsuaIIy, and artrstrcalty? e ’ . . 0

-

14
N . . . . y

L

"“ ) . "
14 . I. '

.

v
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ldeas for Stcrmg and Dmsplaymg |

. . ) \! .

S ek

1e

Ways for Folders: - AU

* Paul Blum

Use 24" x 36"
tagboard or
poster board.

You cah—staple,
" tape, stitch, _
orglue: - ..~ ...

y »é“/f “.z?:;:; I

S ‘)
IS

i« .‘}(‘(l > - o a
y \’\ S f' S . 5 . , r
'Q\ ) l 3 A: :"{e(‘ig ‘v u;q v’;'i' . ‘ . .

—r~D>IO0O-

}K

~

o al‘\l’
used : P

as
tape ) -

Fold
'

EMC.»" | . | N ‘ ‘;

Aruitoxt provided by Eic:
v .



S

" Here is ofe ' way to do simple mats. Cut a 12" X’-18’_"piéce of colored construction gapet‘intio two inchto
- threeinch strips (lehgthwise) then glue or staple into a rectangular shape. Ovérlap edges dbput 1/2".
- . B . . . . . ‘. -""~' . ) hl E ) "
" One way to.'qi_spla)'/' clags work is to roll out coloréd butcher paper on the figor. Then place'and arrange -
.~ student art work into- attrdctive layouts. Paste or glue into place. After drying, hang,on wall.
~ Another way to use available space in a classroom is to-construct “mobiles’ of student art work mou',ntgad )
back to back. . co - k ' L o

LR

-

-~ -
-

——

-
- - -§—
—
——
e
\-

¢ . . . o
L)

A cardboard box. provides a shelf for object
. display and alleviates the flatness of the bulletin
~ board. Interiors of the bdxes rhay be painted or _
. - papered to introduce additional -color. A string -+
. line effectively ties top.and bottom areas into a
harmonious whole.Light and dark areas be--
come background for copy and illustration.

~

& I
S

i)

. T
. " . ¢ .

@
- ) - Hanging Things—Make an arm attached to the
, ¥ : bulletin board out of poster board; score, fold -
¢ and staple to b_u'llet'in board.’ '
' " Need 4 shelf to displ}ay fight objects? - -
[ S R r ' \
| N H
! 1 I
| | . 1
. i el i ‘. ' )
: i J | N/ g
| i sl g . -
. I L ! . .
" Cut a piece of poster board ~ Now fold and staple to th"é*:""
+ dnd score as in dlagram. . bulletin board.
v ’ " . Toay :
. e ' . : ‘ - -
' Accordion Display /

Fold a 40" x 14" piece of railroad board, careful-
¢y ly measuring the first piece 10" x 14". Fold and

attach artwork to each panel. Display on coun-

tertop. v .
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. ' _|§play Surfacek o T N
y L Materlals ’ <. . o o
1 ‘ One~or ‘more refngerator packmg boxes or o o
B [ ~-_,_-.' : other ’applvance boxes , L e
_} // . - .- " . . \\_\_/'—'-' .
. i Y Latex amt whlte or sub yed color. L -
me— — e T P “ coler ar SR
: L l | e Large'brushes. - = & - e Al '
’ | @ Utility . knife—sharp. , . L
9 - | . | . . . - s
: N I . t .
| 1. Cut top and bottom from box and down one snde as -
| - mdlcated by dots. av S
I 2 Open up and use three or four sides hmged together for .
- display surface. nges may,. be reinforced usmg book / ,
bmdmg t?pq L N
3 Palnt C ,- ‘
"In! o N ’ -
| y
.
\\%
¢ .‘\ T
. &
- .
) A '
A (w
, LI ]
V'.“X
! /
. |
o
8
H
v‘ ‘ 3 ‘
75




uudelmes* on Cor\tests
and Competltions |

L « —
N .

The National Art Educatlon Assocratlon doesnot endarse any unsupervised contest or competition in art
for elementary. or secongéry schools: It is the posntno Jof the association that the nature and purposes of
‘contests. are often incompatible ‘with the goals and objectlves of art education and, therefore. the
|nd|v1dual rnstructor should carefuIIy evaluate the need for each competutlon

-

P
o

"They |mply« an intrinsic superlorlty of one student or one work of art over another i in the elementary . '
- (1- 8) gradé‘a\ Art educatnon should recognuze and value the expressnveness of aII students

: Cgo/ntests and competltlons |n art are undesrrable in cases where

They limit appeaI to the interests and abilities of the taIented in-th eIementary rades Art
~ - education should be’ dlrected toward develop;gg the creatlve poterflal of a wide spectrum of
-« student capacltles ‘ ST o o

B . R . s

@

They mrght encourage a standardization of skrll and technnque Zlimiting student- expression
instead of developlng dlversrty of expression. . ‘

' -They tend to explort students and teachers by only imposing the interests and objectives of the
sponsors at the expense of art and expression. Effective instruction. should be based upon the
needs. rnterests and purposes- of students and teachers . -

»” \
They rnterrupt the pIanned developmental sequence of instructional experrences whlch are essen- -
tial to effective |nstruct|on . ’

“

a ) i

: They establlsh arbutrary standards which may be in coan|ct with those belpgdeveloped wﬂh/rph
' plannea |nstruct|ona| program . _ -

N

2 | The Oregon Art Educat|on Assocratlon (OAEA) endorses the’ NAEA pollcy \z .

~, . When choices must be made due to space Ilmrtatnons aII art work should be referred to as represehtative
examples

s

In' addition, OAEA does not support any juried student art show and belreves that all art shows be
invitational to all who want to participate. . :

Contlnuous eXhlbItS are an essential element in aII art programs When art work rs dlsplayed in the
- school, everyone becomes more aware of it.

b

A1

N . . . . ) . . .
. T . :
i e, .
. . L : . L . . ’
’ N \ "8 - ’ . L
- N . . -
. N Chanl
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ArLand the\Handlcapped

C \1”"\ . . . — *

; P é/’) - }‘ ) \ . . )
Both/ederal and state Iégislatio have rr?ade it mandatory for Amerlcan schools to provide full rlghts and

- _benefits of public education to'all learrfers regardless of handicapping cofiditions. US Public Law 94-

hendlcapped learners be "malnstreamed" into general educatlon classes in every possrble mStance

l
“in mdny’ Ways. the:snew legislative requrremagts cbncernlng the] education of handlcapped students

present an. ‘immédiate barrier in terms of accessing these young people into art classes and programs.

- Two general conditions which schools And school personnel are-finding dlfflcult to overcome, no matter

_how well intentioned and concerned they may be, arei = 7

N

..\/H

about the educational needs of the retarded, the blind, the physicall ndicapped, and others. Foo,

they may know very little about the frequently specialized instructional r,ategles-and matermals which:
Yare acknowledged to be effective with handicapped learners: In.many'cases, general"educators are

Fustrated with the addition of handicapped children to their already crowded classes. (Not, of course,

because they disagree with the mainstreaming concept, but bécause they don't feel they have 3een '

“

properly or adequately prepared for the challenge) RN

2 Speclal educators, those accustomed to and skrllful‘wnth ﬁandrcapped learners, may not have been

trained in.the arts. Those who have had sfch training, however, are ‘fast Yinding the arts to be effectlve ;

tools for improving: self-confldence butl ing self-esteem, and encouraglng self-expression among
handicapped students ' v . P

L

It seems clear that ode approach to solving these wo omlng problems would be to |n|t|ate\3reserV|cev'
and inservice programs by which general educators, gspecially those dealing with the arts, might leah(y

more about the strategies useful with- harrdlcapped learners, and by which special educators mig
become more able to L,ltllrl&e the various arts in their % lyities with handibapped learners. The expertise
and know-how are available, fut much needs to /obe*dong to bring together fesources to- address
emerging and pressing needs. .- . . o _ v )

W .

The National Committee, Art$ for the Handlcappe;(NCAH) has excellent complimentary matenals

[

avallable They may be obtalned by writing to: _ oL

_National Commlttee Arts . ' \ -
for the Handicapped ‘ TR\
1701 K Street NW : o :
Suite 801 ‘ ) L — ) 4N
. ¢ - Washington, DC 20006 ) .

"

Among the items available are: ‘ B “ «

Arls for the B//nd and Visually /mpa//ed Peop/e ‘ ) " .

Architectural Accessibility ¥ &

New Programs and Facilities . .
& Technical Assistance - S

.Funding Sources S '

Annotated Bibliography ", :

504 and the Visual Arts ' . o

504 and the Performing Arts - " .

Schoolhouse: Arts for Handicapped Students-in Schools BN

\ Adaptive Arts Tec/m/ques ( 0f€£70/7)

~ Also note resources in the bibliography on pago 82,

[k B

¥

A S APPENDIX Fb

(7142 guarantees ‘access to all curricular options available to nonhandicapped learners; including artand -

“music. Further, laws provide for unrestricted participaticii Bywandicapped learners in nonacademic and -

* co-curricifar activities, including special .interest clubs and ‘organizations connected with the school. .
And; the “least restrictive environment" qualification.otPL 94- 142 (and parallel Oregon law) regurres that

-

1. General educators; lnCludlng those worklng in the various flelds ofart: d,mUSlc may know very IlttIe B
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A commrttee of art specrallsts and a media specialist comprléd lrsts of books they had used and could - AN
" .recommend. They also reviewed and selected new materrals Then four groups of elementary cIassroom , .
teachers ev,aluated their selectrons [ \ SR : S : : : (?

R jThe elementary teachersfthemselves then assrgned each book a prrorrty rating: - o /

N

1= 1 = recommended as an. essentlal for the baSlC llbrary colIectlon

v

Ay

2 recommended as-.a supplement to the basrc Irbrary coIlect’c}n‘
« 3= recommended as a specraI mterest supplement to- the basic lrbrary collection e

= OAII the -arinotations were derrved from,comments made by teachers Lo - o f\_: . o
S 'lt is hqp§d that'ihrs bnblrography will prove useful to elementary teachers and media specralrsts as they -
T .‘revrew and ggd tq the art book. collectlons for thélr llbrarles or !medla centers., , .
) v’.‘ ; l&any books age avaulable from th;e’State L|br ryin Salem. Schools in local dlstncts may borrow books by
" mail from the Library. For information on' State Library services, call toll free 1-800-452-2835. Also,
: - contact c{rlculum centers, in the. local agéa and the local educatl0n service Histrict for resources’and
ey, mformatro g "L T /

“Tan boo/r pf/ces are qu@ét/ons for Janua/y (980 o : ' ’ (\ . -

. S e . {l

1 . Chapman, Laura H Approac/;es o Aft n Ea’ucat/on {New York: Harcourt Brace Jovanowch 1978)
$l4 95 . . .

" Art Methods and purrrculum for Teachers ;

1
>

3

: '_1 . Corma. Ivan E et al Art/s E/ementa/y Teacﬁmg Visual . Thinking Thfo@h Art C‘oncepts (Provo UT: o
o Brigham Young University Press, 1976) $19.95 : . .
. S 9 ’

E)Z‘cellent text and actlvntres—well orgaaned easy-to-use looseleaf format. Teach;?rt c0ncepts in"

et

. - a developmeﬁt\al program. -

2 Chelry, Clare Creative Ait for the Developing Child: A Teacher's Heandbobk for Early d/u/dhood R
— Ep’ucat/on (Belijnont, CA: Fearon-Pitmgn Publishers, 1972) $es0 . o
\'

. Herberholz Barbara Early Chilahood AR 2nd ed (Dubque LA: erllam C Brown Company. "
., Publishers, 1979) $5.95 o \\\ :

i - Deta||ed easy to follow Activities for pnmal'y dlassroom teachers o By ) ‘
. ‘ ] 5 ! rﬁ ) . . L

2' Lacey, Jeanette F Young Ar? Nature awfeemg (New York: Van Nostrand Reinhold Company.

1972 $9 95 , S

I I . R . - -

‘. Beaullful photographs and student WO\kS |lIustrate the teachlng of basic desugn elements through -
nature ‘ . . ’ : ‘

. . P Yo SN »\,
- r$ 2 Lmderman. ‘B\and, D Herberholz Deve/opmg‘ Artistic & Pefaeptua/ Awareness, Art Practice in the
3 E/ementa/y f‘/assroom (Dubuque LA‘Willlam C B‘(;Qwh Company Publrshers. 1974) $6. 95 & oﬂ

'

' 3 BeTl lond and Karen Hess?/ln' As . Yoz/See /f* (New York: John erey & Sons. 1979) $8 95 &
;. For teachers lnterested ina self-teachlng guude to basic art condepts‘ L ' y "' R
o - . S . Mo S S
e . - A . T
*Not listed in Books in Print 5 ’ : L R ki - %j
. , : , . )
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1

¥

‘McFee and Degg t /ture & Ehwronment (Belmont CA Wadsworth Publlshlng Company. : '1 " '

.

) -chhardson Elwyn S /n, e Ear/y Wor/d D/scovermg Ad‘ Tarough Crafts (New York Pantheonn' o
\,.Books nd) $4. 95 oy ‘ L

o -

) . . n—! o IO o ’ : ~¢) " : &
L ‘Gorod lntegratron of Ianguage"arts and art. actlvmes especually good na@atlve of chha:dson S
: teachmg of Maorls in New Zealand S S e v
-, b’\‘ . .“' Art for Hartdlcapped Students o o5

/

Kay. Jane G Crafts for ﬂ7e ,l/e/y D/sab/ed & jrtgna'/cappea' For A// Ages (Sprlngfreld IL; Charles C
‘Thomas. Putffishers, 1977) $18. ,'} . _

> Clear text, good rllustratrons and useful aotwmes foruse wrth students ofall ages includin adults
Q g

o ,M

nd) o s

Adaptiy rt actlvrtres for a wndé\range of spec;al students who may be malnstreamed into the
’_regul'ar da ssroom settmg Avallable from State Ltbrary g & :

: Lrndsay, Zardee Ad‘ and the Hana’/capped Ch//a" (New York Van Nostrand Rernhold Company,
1972) $8 95 - »

v

-

-Excellent background materral and useful actrvmes for all levels. ‘> ,
Health and Safety in Art

.

Baragrnl Garl Coningsby Safe Practices in the Arts and Craffs'(New York: College Art Assocratlon
1978) $3. 75 Price lncludes postage and handllng .

“Available from College Art Assoclatuon 16 East 52ndQSlreet New Ybrk 10022 The pages of this
.- spiral bound book can be repnbduoed and used as posters in the art room. Explains the hazards
and precautlons common to each med“ﬂl ™ .

Art Educators of New Jersey Art in .S‘pec‘/a/ Ea’ucat/on *(Mrlburn NJ Art\gétors of New Jersey, '

- McCann Michael Heafth Hazards Manua/ for Artists* (New York: Foundatlon for the Communlty of .

-Artists, 1978) $4 Price ,includes postage and handllng

Avallable from Foundatlon for the Communlty of Artlsts 280 Broadway, Surte 412, New York 10007
A broad overV|ew Qf'health and safety h’azards and: precautlonary measures. - e

N/’\ ; Art bareer Educatlon -

Berger' Melvin Job n Fine Arts & Human/t/es (New York Lothrop, Lee & Shepard Company. 1974)

$6.25 _ . . r“
Horton Lowse Art Caree)s (New York Franklln Watts 1975) $4.90 . .
N Multlcultural Art and Art Hlstory . . : N

Cole Ann et al Ch//a’rep are Children are C‘h//a'ren An Act/wty Approach to Exploring Braz;/
France, Iran;; Japan, N/per/a ana’ Ihe U.S‘.S‘/? (Boston thtle. Brown & Company, .1978) $9.95,

o paperback 95 .- ‘ LT - ‘

1

“N6TTisted in 800ks mPrmr ' " <ot ""7 o LT ;
' e e 4

A ‘ . A
' P

A muyst for use at ‘all elementary levels good text excellent activities. . N

L4

Conaway, Judlth C/!y Craffs from .S‘ecref Cities (Chlcago Follett Publlshlng Company 1978) $8. 97

By ot

g2 o L $ )

~



. America in the G//dea’ Age (New York: Macmrllan Publrshrng Company, 1974) $6.95

,‘\\/ i

1

‘ _'Thga Wooa’/ana’ Indians (New York Macmrllan Pubhshrng Company, 1976)(13;7 95 ‘ ‘ '_ .

GIuBok Shirley he Art of . 7 (Series) L e

A flne serres of art hlstory books for students at aII

Afr/ca (New York Harper & Row Publrshers 1965) $6. 95 S o o .
'Amer/ca from Jac/rson to L/nco/n (New. York Macmlllan Publrshrng Company,, 1973) $6.95 .

' America in the Ear/y 201‘/7 C‘entuxy (New York: Macmrllan Pubhshrng Company, 1974) $6.95

 America Sinee World War // (New York: Macmiltan Publrshlng Company, 1976) $7 95 ] S

"
5 .

Ancvent Egypt (New York Atheneum Publrshers 1962) :
Ancvent MeX/&co (New York. Harper & Row Publishers, 1968) $7.89 ~ -
Ancient Peru (New York: Marper & Row, Publiehers,'1978) $7.89 | : L

/Ancvent F?ome (New York Harper & Row Publishers, 1964) $7. 89 . =

An‘ and Archeo/ogy (Qew York Harper .& Row Publrshers nd) $6.08

China (New York: Macmrllan Publrshrng Company, 1973) $6. 95 ‘
i C‘o/on/a/ America (New York: Macmrllan Publrshrng Company, 1970) $5.95
The Eskimo (New York Harper & Row Publishers, 1964) $7.89 .a'
The Estruscans (New York: Harper & Row..,Publrshers, 19_67) $7.89 : a
Indlia (New York: Macrmillan Publishing Coinpany, 1969) $5.95 T R

Japan (N York Mac’mlllan Publishing Company, 1970) $5.95 . =
The Newﬁlmerfgan Nat/on (New York: MacMrIIan Publlshlng Company, 1972) $6. 95 , . \

~4

.7779 ‘Non‘hwest Coast /nd/ans (New York: Macmillan Publlshlng Company, 1975) '$7.95. Iy »
The O/a' West (New York Macmrllan Puglshrng Company, 1971) $5.95 ‘ ‘ N o
Photography (New York Macmrllan Publrshrng Company, 1977) $7 95 .
Q7779 P/a/ns /nd/ans (New York: ‘Macmrllan Publréhrng Company, 1975) $7 g5 - . ‘ ‘
The Southeastem /nd/ans (New York Macmlllan ‘Publishing - Company, 1978) $7.95 N
" The Southwestem /nd/ans (NeW\York Macmillan Publishing Company, 1971) $5.95 ’ ‘

" The .S‘pan/sh /n the United 6‘fate6 ana’ Puen'o Rico (New York: Macmrllan Publishing pompany,
1972) $7.95 * - - b v ) ) 1

The Vikings (New York: Macmrllan PUblishing Company, 1978) $895 . g
!

4
Janson, Horst w an}SamueI Cauman H/stwy ofAn' for Youhg Peop/e (New York Harry N Abrams
1971) $18.50 B ] . . K

A basic art hr tory for lntermedtate students teachers may use as a reference

A

- Kpng, Jonathan Fortrait Mas/rs of the Non‘hwest Amar/can C‘oast (New York ThHames & Hudson
)l

.1 979) $6.95 » A - . . . @ . '“\,_‘“\ . " \

.t A T S

2 » . ' ‘ ) e " S
*Not listed in -Books n Pnn("f ) : . \ )
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A  Lee, .NanCy and Luada Oldham /-/and" 0/7 Her/tage’(Long Beach, CA Hands On Publrcatlons nd)
Avarlable fr0m Hands On Publications, 7061 Manner Way, Long Beach 90803.. '

“An experlentral approach to: multlcultural educatron. excellent actrv:tres include art; cookrng, .

. Ianquag“e arts, etc. T o N _ :

s ,'f o1 . Myron Robert and Abner Sundell Moa’em Art n Ame//ca (New York Macmrllan Publrshmg'
o Company, 1971)$59M2 ' . : o "

2 Bar Beryl Wonders, Warriars ana’Beasts Abounding:, How the Artist Sees His World (Garden Crty' "
#NY Doubleday & Company. 1967) $6 95 bR '
| 2 Chas‘e Alrce E Loo/f/ng at Art (New York Thomas Y Crovhl Company. 1966) $8.95
‘ .
o2 Horw:tz Ehnor Ch//Mafden of .S'cu/,oture (Washrngton DC: Washlngtonuan Books, 1976) $5. 50 '
- o _ paperback $2 50. \

®

\ - . I 1

' PhotOQraphs of sculpture are acc0mpan|ed by questlons which hd p: students reflect upon the art
form; rntermedlate and up -

1 . . a

- .3 Dendel, Esther Afiican Fabr/c Crafts: Sources o/A/r/can D?S/gﬂ & Tec n/ques (New York: Taplmger

Publrshmg C0mpany. 1974) $1095, . B & ‘ !
Excellent for use in the study of African cunures rntermedlate and up A
. ) -~ .
T 2 Duerden Dennls A[r/can An‘ An- /ntroa’uct/on (New York Hamlyn/Amencan 1974) $3.98 -

.2 Gngson Geoftrey Shapes & Stories: A BoakAboutP/ctures (New York: Vanguard Press, 1964) $7.95

A

Pendleton Mary Nava/o & Ho,o/ Weavmg Techn/ques (New York: MaCmrllan Publrshrng Co"l?npany,

3
1974) $5.95 ‘
- ) ) . » . Q )
A must for-teachers who. teach weaving" to their students. ' ) L )
/’/
p 3  Price, "Christine Made in the. /?ena/ssance (New Y0rk E P Dutton, 1963) $6 a5 .
S 3\ Prlce, Christine Made mn West A/r/caagNew York: E P Dutton 1975) $9 95 ) ‘ a

. Y i . . s

Y

. o Baslc Doslgn Elements and Prmcrples - o

ST Guyler Vivan V Desrgn n Nature (Worcester MA Davrs Publlcatlons, 1970) $1—1 95 &
Basrc elements of art beautrfully explalned by use of photog aphs whlch reveal the presence of the
element.s in nature. . . : . N

1 Tntten G ‘hfrted Teaching.Color & Form i S ona’ary School (New York: Van Nostrand Fternhold}

. Company, 1975) $19.95 - . . B

4 -t . ~
\ Ra

- needed. - e

K

. Specific lnstru tons. for aclivities Wthh teach art concé?ts good rIIustratrons and Irsts of matenals R

. M ) .
w2 Bager,.BerteI Nir{ﬁs Deszgner A Botan/ca/ Art .S‘tua’y (New York Van Nostrand Fternhold
Company. 1966) 7.95

A v \.«
. . R . o= a s

NG R - ' / .
- L eautiful photogLaphs can be an effectlve startlng pomt for lntegrated art and ‘/iclcnce activities.
) termedlate i o : S - .

Brommer. Gerald.and Géorge £ Horn An‘ Your~ Visual Enwrdnment(Worcester. MA Davts Pubhco-
tions, 1977) $16.95 -

| . ) . . b B B
B ~ ¢ v

“Not listed in Gooks in Print S . LT

; B . ] "l A SN : o . . St My r) : . , ‘
l: Q B \ ya ) - / . ., . N . : \ a4 . . s J . K . . N
» vy o o . o o 7 . ) .
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e " ‘Good general text relating art prmcrples and processes to everyday expenence for teachers and -
3 e mtermedlate students ] v R .

C g Dowrier Marron D/scover/ng Design (New York Lother. Lee & Sheparri Company, 1974) $7 25

Srmple rllustratrons and easy readmg Concrse explanatron of basrc prmc:ples of art Prrmary and

: mtérmedrate A 7 , : b | e e v
.2 _ Harrrs Ned form-& Texture A Photograph/c Notebook (New York: Van Nostrand Rernhold Com- T
! pany,7974) $6.95 R , o

L I3 ’ B

For® students and teachers at allhvels N S - SRR

' 2 Pattemore Arnel W At & Enwronment A
Rernhold Company. 1974) $10.95 :

1t Resolrce for Teache}s (New York: Van Nostrand
,: ) r .
Thorough text and useful actrvutres for teackers and“rntermedrate students. Y T

rcester MA Davis PublroatIOns. 1979) &11 95

a

.2 WaIIer Irene Dewgn Sources for the Fiber Arf/s
‘ , \
o Beautlful photographs show how art works . are msptred by nature. Tied to desugn elements For K

\a?-?”

. - teachers and students, intermediate &nd, up o S ,,\'; .
oy ' RN
< Brommer._GeraId Conicepts of Deszgn (Worcester MA: Davis~ Publlcatlons nd) $7.95 v '»‘"{'3 :
( . .
Each book in thrs series explains one design conc through fine’ photographe and cohcise text. | S
" Titles includge:’ Line, Color and Value, Shape. and\fForm, Space, Texture, Ba/ance ano’ ‘Unity, o

Conitrast, Emphas;s Movement and /?hythm Fattern.. , e v
T 3( Hanks. Kurt et al Design Yourse/f/ (Los AItos, CA: erlram Kaufmann 1977) $6.50

of specral rnterest to those who wish to teach creatrve préblem solvmg through visual desrgn
Intermedlate ' .

3 Dendel Esther W- DeS/gn/ng fmm Nature: A Source Boo fa/tArl/sts & Craftsmeg (New York:

' Taplrnger Publishing Company, 1978) $10: 95 paperback 5.95 e $

For teacher use«wuth uppg ntermedrate ahd Iumgr high. stt.g_:tents eSts > ' S .

, N e e ~Te;hques ifs Vario’us Media _
. » o . . N e «-.;n-.i‘} . 'ﬁ')"l‘!" ' ‘v_’ v . o ‘ } \‘ ‘
Ean iR S Yv'. *@*ch{t?ture ’ S - o
: .,,‘/"{y':’“ LA ‘ .
N § Maeaulay, Davrd Cast/e (Boaton Houghton Miftlin Company, 1977) $9 95 L \<t St .
o 1 Maca;lay DaV|d City (Boston Houghton Mn‘flm (‘Dompany, 1974) $9 95 , _' LS {t,h R
. . .‘~ \_‘_., o . L ::;.;.k- “., ‘ P: -

Macaulay,% David Pyram/d {Boston: Houghton Mrfflm Cohnpany, 1975) $9 95 3 ~ '

1" MacauIaY.,Davrd Underground %pston Houghton Mrfflln Corﬁpany. 1976) $9 95 v

Sl .
f lllustrations and expla\nﬁrons for stud \’ 3 may be. tred to socral studres v

1, MUI]er Jorg C‘hang/ng C‘/ty (New York Atheneum Publrshers. 1977) $11. 95 e

. .
. Seven study prmts which beadtifully deprct change in one}envrronment useful |n readrng, socral _
,studies, mahy ot'her subject areas. > .

-
> 4

' -
Y 1 Muller Jorg C‘h&ngfffg Countf}j/de (New York At/heneum Pubhshers 1977) 81195 °

’ .
. LA

i 4
éeven study prints which clearly |Ilustrate therimpact of growth an(ﬂftechhology on orie en\hronment
reIates to language arts social studies. - N )

. Lo ‘ I . . N - . coel

. . (‘ ____.‘a_.—_—p. . . . . . . H
A *Not listed in D{)oks n P//nt e o Y. o L .
‘.- . * - "f . Cowy . b ‘ 5 . . . . .




o A complete resource for a wnde varlety of actlwtles L : ,‘ f !
. , ; o j-, R .
. : R .' .' - Pamtmg N ( )
1 ., *‘Frltten Gottfrled Teac/?/ng Co/orano’ Form /n .S‘econdary Schoo/ (New York Van Noknd Rernhold
L Company, 1975) $19 95 o , n ) . s
Specmc lnstructIOns for actlvmes which teaoh’art concepts Good rIIustrati'ons and lists of materual;s
o ‘needed. * - . ‘L ) . ‘- P
S Sheaks, Barclay D/awmgandPa/nf/ng meNatufa/Enwronmenf(Worcester, MA Davus Publrcatlons
" X 1975) $12 .95 SN - , . _ T e
) ‘ - A . ' AN 1 s
o "/ ;[.,2 Betts, V|ctor|a Ex,o/onng F//yge/ Pa/nfs (Worcester 'MA Dav(ly’ubllcatlonst 1963) $6 50 s
- ) B i - N L o 3
S o I}Creatlve at:tr‘vltles for prumary and mtermedl,ate stugents. / - o
1 ,» : \ ! [ ) R
" - Brornmer, Gerald F Art of Co//age. (Worcester. MA Davus Pubhé( trons 1978) $.14 95 | - #
: ' . : - : o ‘
" . Actlvrtles for Students of all-ages. oo
: . Sy “" . . v ~ .y X
- Tivwonin ook Pt 5 e y
. o e ‘ . N ! | 'l ' 86 N ‘a
- ~ ~ > M I‘ ‘. s . - N
R - \ b By ‘. ’. .

r

TS

- 2 F’Urser. Stuart Drawmg Hano’boo/r (Worcester MA

- . V{ :
T . ,
: y At

oo ' ’ - U

1 Trogler ‘@éorge E Beg/an/ny Exp{er/ences in. A/ch/fecfure (New York Van Nostrand Rernhold

Company. 1972) $9 95

Teacher source book for hands-on experiences w1th I1m|ted materrals Good blblrography and °

€~

*

C- supplementary materlals Appropnate for all levels. SN : , -

C o . R

Gotdrelch Glorla and Esther Goldrelch M’?af Oan S/?e Be7AnA/c%recf(New York Lee Lothrop &

Shepa;d Company, 1974) $5.04 . ..~

.“

$ .'{ “..., e‘, . . ‘_ «

Another exceIIent book useful in ’the study of medleval Europe .
f e

Company, 1975) $8 95

B
A

. 2 e I\’/I%ulay, Davrd Cat/zeo’/a/ 777;9/8{0/}/0)‘/!8 Oonsfrucf/on(Boston Houghton‘lefIm Company, 1973)
%99 _ . , _ ,

LY

.

2 Wilson, Forrest O/tyP/ann/ng A Boo/r of Games for YoungAdu/fs (New York Van N“ostrand Remhold

R

T e Games teachers can use wuth mtermedlate students to eprore the forms o"f human settIement
. _ AYS

, N Drawmg N

o "1 Edwards Betty DfaW/ng f/om the /'7/9/” S/de Of the B/a/n *(NeW YOfk St Martln s Pres '

§
2 Karupmanm. Lother Creaf/ng W/fh C/ayons (New York

1

T9s6%5 .

L For teacher usé in developmb drawrng actlvrtles for aII ages o ,
.- ) /( ? 'S ! - .
. v 1-/’ ottger Ernst and Dleter Klante C/eat/ve D/awmg (New York Van Nostrand H’elnhol& Company, .
~1963) $6.95 o . . ‘ . , R
o . S °. Q' 4 .b“:,“ Y. i‘
Fine rllustratrons and usefuL actlvmes for students of aII ages o _
2  Hanks, Kurt and Larry Belliston Draw! A Visua/ Aﬁoroach o Leam/ng, Th/nk/ng & Commumc‘a&n_(f
- (Los Altos, CA: Witliam Kaufmann Publrshers 1977) $19 75 paperback $9 75 ' # )
'; An _interesting’ )way,,to tre art to everyday experlertce for teac er/use wrth mtermedtate students

Lo %
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. " . L ' . j.— -}Q ‘ 5 c o o RN L . \\ Q, l‘:. ‘::\ . ‘v,-;,'« SR ,. ‘I‘: \ '
3 Brommer Gerald F Tr%qurent Waterco/or /deas & Tecbn/ques (Worcester MA: Davrs Publrca— & ™
T, tlons t1973) $12. 95& , OV YN Rt A ‘_ e
Sy Completwurde for teachers wnét g to explore thts medium extenslvery wrth oner %Iemehtary )
a students oo Che g é = B S . ;
f'/ ’ ’ : v L ! o ve o .
3. Won/g, Frederrck Or/enta7 marerco/or Techn/ques (New York Watson Guptrll Pubhcatrons, 197?) N
$1695 x e vyt Y /. N \ LN
F|ne illustratiofls aRd a&rvmes for masterrng orlenta}teohmques For use wrth older students by the . i
teacher wrth aspecral tnterest in watercolor oy . . . SR RN
- - R ¢ T ‘E-Uw .',“‘ U VR
. ~ 8. . ‘%‘- s Pr'm"@/ng » S - L _ I" . ‘»l, ’; .
1. Danrels _Hatvey.. Exp/or/ng Pr tmamng for Youpg Peop/e (New chrk .VaQ Nostrand Rernhold\
o Company, 1972) $6.95 . 7\ g B . N
2 - o - 3 Lo .
Prrntmak' ' actmves at a mare advanoed IeveI thah S/mp/e Prmtma/rmg W/th Ch//dren A good S
foIIow-up ' rntermedrate grades Y . LT T -,
AT 1" Daniels:’ ‘arvey S/mp/e Prmtma/(mg wrtﬁ C‘hllo’ren (New Y:ork Van Nostrand Rernhold Company, '
1972) $6.95- o e - .
“‘ = Simgle, usable" |deas for prrntmak’hg with rnexpenslve mdterrals! prrmary grades : - A . % .
S . y,.»\- S, . 8 'S?t‘ . _' T N ) Yo “\#
n . 2 o 57’ a b A L .
e Gear,y, Ida P/anf Prmts and Go//aggét (ﬁew York Vrkrng Press. 1978) $14. 95 o £
l Srmple actrvttres for all ‘grade; levels. -« - B S e ot . ,@ ‘
10 Laye Andrew C‘reat/tfe R(/bb/ngs (New York Watson-GuptrII Publlcatrons, x1968) $7. 95« ‘ B
Lo 2] - s &
Interestmg actrv:tres may be tied to Iocal hrstory, socraI stu@res..all’”grades Cm e .
t Bannrster Manly Miles W odB/oc/g C‘utfmg andPnntmg’*(Ne& York Sterlrng Pubhshrn_g Company, ‘ e
; 1976) $695‘ . . . 5 - ‘%’
a Intermédrate and up: - ... J e AT o - _' A . 08
'3 Danrels Harvey Prmtmakmg (New Yort< Vrkrng Pre§s, 1972) $16. 95 ' e ¥ - :
v Advanced techmques for teachers of advanced students B LU | [ e
° - ) ﬁ\ . } . .
3:. Poss John -and Clare Ross Comp/ete Pr/ntmaker (New York Free Press, 1@) $25
~ .:' ’ “-, .‘ ‘ o ‘ ,o f . '"._;. ‘ . ! . - ) '.-’,.‘
For teﬁchers able to eprore pr!{ﬂtnakmg in depth = L / E I N
‘ NS _."} ~';,\‘ . $cu|pture v "'..( : ‘1 R . e “ ‘ >
S L4 » . - o v . ot . . { i
1 Gossage Howard a“nd Jefry Mander G‘reat /ntemat/bna/ Paper A/rp/ane 500k (New )ttork StmOn & o
Schuster _1967) $10 e L . . . o
. L S coa N :
Great bodk for aII ages. Patterns for@lanes students can make Tles-m wnth :;clence actrvmes or.
! math L AT . ’ o L an e e
. - o % - ! - 4 . . ;,“:." KR N
1 Newman( Leé s K/re Craﬂ {(New Ybrk Crown Publrsrt’ers 1974) $4 9'5 ! :\"
' Provides gqod background rnfmrmatron and rncludes é:hrecttons fra"%tany\v >
~mediate students can eprore three—dlmensrbnat desrgn N L 4 _
rj-:' 2 BrommEr Gerald F‘.S‘cD/pture andether mree D/mensrona/ C‘onstruct/on (Worcester MA ”Davns* "
- Publrcatlons. 1968) '$8. 50 ;.‘t R . R .
, \.—\'t QG * I ) < vl:-‘{’__%\sﬂ - L y e (.,‘._ 3
' — [ A ‘ , N ] N o
R . : 82 e “ A S
a3 ¢ .» : ~ N -==v- . T
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. o, Co .
. . . . c ‘o - " . P : . ' o )

et ';ﬁ Actlwtles which could appy © soclal studies and creatw?wrltrng, lntermedeate and upq
R

"‘ll . . , /N L] . g ’ .l 'l' 'y
oM ~2. L t;)nse. John and Clarence Bunc”n Wor/rmg B/g (New York Van Nostrand Flernhold Company. B
5 695 . . Coa. . ) N N . . . R ) ) ) .tr . ,..
SOhe Large-scale art'%ctlvntres fol' students from prlmary up. good téxt and vllustratlons ' . :
N 2 Mellach Dona Z Soff Scu/pture & Othér Soff An‘ Fprms (New York Crown Publishers 1974) $8. 95 R
paperback $5 95 o e e o : 3
C'eat'Ve approach to% ft Scufpture for older students and thelr teachers 7" . L
3 AN ‘, -
T2, Stevens HaroIdMn' in he /?ound E/ements ana'Mater/a/s*(New York Flelnhold Book Corporatron
,.=-1965)$aso T o
Ap able to many subject areas for alt age levels ' R : v
- _v;.'.:_‘;,‘ . ».f Dy ;" R T v_; General Crafts ;‘ N ) / Yoo
o :1»' . Fiarotta, Phyllis Sn/,as & Sna//s& Wa/nut Mra/es (New York Workman Publlshnng Company, 1975)
$995 pape ck$495 Ly T T e C U ;3
. ;f‘, Excellent actlvltles for all ages ‘.; e 4 _"'j" o ‘]\?-5.; L T
A R S : o
RS N Moseley Spencer et al Craﬂs Desrgn An ///usfrated Guza’e (Belmont CA V\adsworth Publlshrng BRI ST
oot ,'*Qompany, 1967) $2395 O N 3,»,_ : e - IR
=&-‘l._,"’ @. r_, ./n, .‘ . Y A e 5 .
g ) Excellent sourcel&for a varlety of crafts taught from -a desrgn standpolnt a Is levels,, :
ol A Newsome Arden“Jv Egg Craa (New York Lothrop, Lee & Shepard Company, 1973) $2»§5 ‘, A
.a ] Very creatrve Euses for eggs. wrde vanety of actrvrtles L A '~ - _ .
._~:,g °v _ 1\ ,WlllvamsonlEthle Ba/rers C‘/ay (New York Van Nostrand Flemhold Company,'f«1976) $61.95A L R "
.( o L 'A thorough treatment of thq"versatrlrty of bakers clay, for all ages ' SRR . .
s o '2{ . d Graham, Ada f—‘oxta//s, Ferns,” & Fish Sca/es Ah Hana’book of An‘ & Nature' Projeéts (New Y_ork: B i
I SR ~Scholast|c Book SerV|ces 1976) $895 '..k; ) AN L \ S ' :‘_,,".J.,_‘:,,_..,
N2 Hoople, Cheryl G Her/tage Samp/er A Boo/r ofCo/on/a/Arts & Craffs (New York Dlal Press 1975)
Hh L W .'Crafts from an hlstorrcal vrewpomt easrly t|ed to other tsubjeots *i“ TN ’ d . -
sie Sl \‘: e Papercrafts ‘ “*" ok s )

% ST 'Grater Mrchael Papaﬁ"v'aces (New York Tapllnger Publlshlng Company, ‘1868) $8 95 e S ,_f"'-

l:""-'-:f' s 'Goqd |nformat|on and actlwtles for all. ages 3 ,{‘ s ’, S 'j L »lj .
S Aoy . ; Haslern lnde Cur/mg, Codmg and Ou//ﬁng (New Yor;k Sterlrng Publlshrng Company, 1973)384 95 - ._,,:
““.) ;-, Good book of acslvmes for students at all Ievels i j_g"-",’,’; U R '.~’ L o
: } 1 . lves, Suzy Cre;t//rg C‘h//a'rens Costumes from Pabei and Cara’ (t\lew York Taplrnger Publlshi’hg ..-, '
; /(Company, 1973) $6.50". : AN Sl N S L
: i Clear"dlrectuons‘for makmg_;\:ostunks for teacher and students of all ages 5‘-~ < AA

: ;_; \.. dphnson Paulme Creatlve Eoo/rb%’mg(Seattle, WA Unrversrty of Washrngton Press 1965) $10 95

o \ Complete treatn’tent of bookblndrng techmques'“ for use wrth students of all ages e ) , W "'

_)Jl' " S ‘ | S - . w _' . {J; . : --,..: * w." '\ al "4 . .‘_‘.
¥ e .—_‘__ e oM Qi e Rt Clem R v ;
RO Not Ilsted in- poo/rs //7 Prmf SEe e : J R 4: : R
b B P T NS R PR ML Y B SR e S N
R . . ANV N - AR A T S l N S W
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RETA K i
L J/ Newrman, The'ma e? al PaperasA/f and C‘ra[t(New York Crown Publlshers 1973) $9 95, paperback
LA sses iy

¢

Excellent source book fc)r teachers. many actnvutres for students at all. levels

Hollandér Annette De(:orat/ve Pa,éers and Fabr/es* (Neerork D Van Nostrand Company. ,1 971)

X $8 %5 . . .. .
' Good varlety f technlques teachers can use at all grade> Ievels |
: 2- : Malle Anne ﬁe—Dyea’Paper An EasyNew Crafr(New York Taplmge&Publlshmg Company, 1975)
$1295 A , .
ST e Ea(plams»a wud‘e varrety of. ways to tre-dye papers ‘and use them Some actrvmcs for prrmary
‘ ' _ students. most for |ntermed|ate R : . _ o _ .
2 Randlet 777e Art of 0r/gam/ Paper Fo/a'/ng Traa'/t/ona/ ana’ Moa’em (New York E P Dutton 1961)
B $995 ,,’.-_; , DA :
oo ; A basnc book for teachrng orrgamr 1o students atoall levels e |
I - . R e

'2' Rottger Ernst Creat/ve Paper De.svgn (New York Flemhold Bo ls rporatlon 1961) $5 50
S

Desrgn prmclples applled to acﬁbmes wrth -paper; many lllustratrOns For mtermedlate students

‘ AR Ceramics e : ‘
EEL - ‘l;i'-' : o N

. : 1 Rottger Ernst Creat/ve C‘/ey Desgn« (New York Ftemhold Book Corporatron 1963) $4 795 -

i

¥ -

T ‘ Uthg clay to teach desngn for alli\;levels R . _‘ : / L .
’. ‘ 2 - Berensohn Paulus Fwﬂl@g 0/793 Wey wzth Cﬁy (New York Slmon & Schuster nd) $9 95 ;‘ "
ey ,‘-,'a,
b é : Good |llustrat|ons ari& l.dea‘s o makmg pots: “For teacher and student usé N e
i Hartung Rolexp/or/ng C/aymHana’“’?’e%wques*(New York DVan Nostrand. Company. 1972) $7’ 95
S D k4 .
Vo '. Step—by-step lllustratlons for teacher and mtermedlate student use Sl
. .:‘"’ . o . .'.._-. N Jewelry . . . SR ._%a.ﬂ
_2 : ermger Beverly Paper Bead Boo/r (New York Davrd McKay Company. 1977) $9 95 paperback
Soom 95 @ o . RN " ‘.,. -‘ e N U
- -__f o . Fun actlvrtgs for makrn%nd u,smg paper beads. o agesa o : . CLT T
' ;'7;':' 3;' HoweII Koehler Nancy .S‘ofrt/ewg/y DeS/gn Techn/ques Materza/s (Worchester MA DaV|s Pubhca—
RIS tlons ‘1976) $1195 _ T L SR
_.1‘]~ . '.3, Solberg,,Ramona /nvenm/e Jewe/ry—M‘a/rYag (Ne York Van Nostrand Rernhold Company, 1972)
$10 g5 - B e . -
‘a . .. RN g o . . - g n
L Excellent resourCe for teachers and older stude ts _ - "
Lo L PR ‘. L ’ ,‘ w o . '._ -
Sl et T e Text'les and Flbers R _ _
> SR S WA T . e SRR R ey
l A VaBrown RaChel Weawn_b .S‘p/nnmg, & Dyemg Boo/r (New York Alfred A Knopf 1978) $17 50
i paperback $995a SRR . - o
»":,’ o bastc book tor hlstory. examples and ,actnvmgs“ a complete resdurce for teachers
CE o A
‘ o Mellach Dona Z Contemporary- Bat//r & 7'/e-Dye (New York Crown Publlshers 1972) $89§
L v paperback $595 O F _ R R P N AL AT
V'u F "Not Ilsted ln Books in /7/)7[ ey Y R L e . |
».. L 4 ‘ _". ‘ . ,:'v' : \ . :
EKC e T 84 - L
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A basic book——many eXcrtlng lllustra"t;Ons thorough explanatrons lntermedlate -

/ . B . . . o cY L e . . . . A
3 ! . v ., . N B Ty ‘- . ' : v ‘- ; "o )
kST INTEY SU RN S S R R
i . ‘ P e .

2 ,' Krevntsky, le .S‘I/}‘che/y Art ana’ C‘raff" (New York: Relnhold Book Corporatron 1966) $9 95

S . Good, rllustratlons all levels - xs v » B
D2 Lalrberte, Norman Banners’ana’ Hang/ngs (New-York: Reinhold Book Corporatron 1966) $7.95 -
Loron Y [ .

e . R Colorful |llu§tratrons to motrvate teachers and students minimal text

T .

Laury, Jean Ray App//gue~6‘f/tche/y (New York Relnhold Book Corpora‘tron 1966)

v,

‘; Baslobook P e «Q:.

.2 Simmons Paula .S‘pmnmg & Weawng with Woo/ (Seattle WA PaCIflC Search Press 1977) $9 95
\ lseman Ann Fr'ags Hugs & Woo/ P/ctures (New York Charles Scrlbners Sons 1968) $5 95 "

. Basic ideas and actrvrtres wrth a sectlon on art apprecratron for teachers and students atall levels

L endel Esther ‘W Afr/can Fabr/c Craf[s .S‘ources of Afrrc‘an Desrgn & Tec/m/que (New York -
o aplrnger Publrshlng Company,r1974) $10 95 : . S v

TR 3 Laury, Jean R OU//ts & Cover/ets (New York Van Nostrand Rernhold Company, 1970) $10 95
el paperback $5 95 : . :

e

A book for teachers who want therr cI&Sses to qurlt o "

I ,@ R Natural Dyes _ L

’

o 2 Krochmal Arnold and Connle Krochmal 777e Comp/ete ///ustratea’ Boo/r of Dyes from Natura/

TR R , Sources (Garden Clty NY Doubleday & Company 1974) $495
. _(: “_ ' Very thorough easy to understand drl'ectrons for elementary students Good actrvrtres for outdoor o
BRI - education.. .. o " ' Lo : a
B £ Natura/ P/ant Dyemg (Brooklyn NY Brooklyn Botanrc Garden nd) $1 75 T
: e’ i Good sectlon on dysirig in the cIasSroom e T A ;. S - -
e a '., v
; 3 - Kramer Jack Natura/ Dyes P/ants & Processes (New York Charles Scrlbner sGons, 1972) $9 95 tR
" T . [ncludé‘s book list and mdex complete recrpes s ‘\".i '} T : o .
. | .. ,.“rg‘.‘._:“‘ -'.l_“.,‘,;< ’... , ( ‘,,' _“mn:g . ) . ,. . ’.“ . . \ .“1’._.
T 1, Rarney Sarlta Weawng W/thout a Laom (Worcester MA Davns Publrcatrons 1966) $TO 95»
te Coe 3. .
S Very practlcal actrvrtres for students-of all ages‘ R S d: P ﬁ_ R .
" Lo . o ‘» , ) g Do Yoo i,vK:;— »
6 2' AIexander, Marihann “or Cardboard S/mp/e Looms to Ms & Use (New York Taplrnger
e Publlshrng Company, 71)$ Z 5 . s ‘_}_‘ - i”.\ . .
' Slmple applrcatlons of Weavrng wlth read|ly ava|lable maternals, all ages S ' - i v“"“ﬂl_'_ _

A 2" HuII Raymond Ofbeom Weavrnngok (New Y@k Charles Scribner's Sons. 1973) $495 ’< il

'

o Very thorough easy to follow good explanatron of terms “for |ntermedrate and above Iy

e 3
3 Dendel @her W Bas/c Book of F/ngerweavmg (New York "Srmon-& Schuster, 1974) $9 95 :
o :‘,: . ! l, A TR . - . / ‘._ I e ] ~‘u A vu . : I . ) .. V ,~q.
Y *Not listedin Boo'/«s'}n:/?/mk. SO T e ° B S
e T T T e
’& . 1 L -8 WL o . i . Ce o ~, -
Q e ,] R I S SRS PR B o .
ERIC 7 s vy e e i




T R ",:,-‘._ ", Lo L.t .'f e o
, ’ o Krevitsky Nuk and Lors ErlcsOn Shaped Wégwng Ma/rmg G’arments & Accassor/es With S/mp/e
Vo %Neea'/e-&-ﬁ'/nger Weawng Techn/ques (New York Van Nostrand Remhotgi Company, 1974) $4 95
e 3 Wellach Dona Z and L\ee E Snow Weawng Of/ Loom (Chrcago Contemporar‘y Books 1978) $6 95 o
"; , More advanced technlques for off-joom weavmg wnth\older students ,’2‘- - - S
g ',' * .
RN TN Pendleton \&Iary Nava/o & Hop/ Weawng Techmques (r\@w York Ma&mullan Publrshmg Company, -
© . 1974)$5.95 - S e . IR
A must for teachers who have their students do weavmg e ' o E 7 _L T
,b - o . Basketry / o Ce k
3. "V'_Cary, Mara Ea.svc Bas/rets (80ston Houghton Mifflin Company, 1975) $9. 95 paperback $4 95 .
p | ';‘t-l,pw to construct the most eIementary basket forrﬁs wuth trad|t|onal technlques " ‘ _‘ "" . ?
s . 3 . :Meilach, DonaZMoa’emApproachfoBas/ret/y W/thF/bers& Grasses(New York‘CrownPubIrshers o
e 1974) $9.95, paperback $596 . N e T e, , ‘
o - - el '”t. LR SRS
',"‘ For: mtermedrate students Lo E ’ Col o S e
1 'Gulld Vera P G‘reat/ve ‘Use of St/(bhes’(Worcester MA Davus Publr%atrons 1964) $3 75
Al Good lntroductuon to baslc st|tches actrvrtles for aII IeveIs R .' S o S
‘ SN @ ;
1. Paludan L|s EasyEmbro;a’e/y (New»York Taplrngee Publrshrng Company, 1975) $9 95 . . %
.'Good lntroductlon to basic- strtches actrvrtles }or aII IeveIs S e , r,;"(.'_ .”I'f”
. ) [
2. Dendel EstherWNeea’/eweav/ng——-EasyAs Embra/a'e/y(Garden Crty NY Doubleday&Company, : e
. 1976) $4.95 a1 oo | DRI S
. Easy lto use materrals activities can be adopted for aII elementa(y students i ";:,;
o : s
.2 Harvey, Virginia Macrame 7779 A/T of . C/eat/ve Kno[z‘/ng (New York Van Nostrand Bernhold .
e Company, 1967) $9F9Q paperback $5.95 - . _ ‘ ' _ P A
_ 'Good explanatrons ‘of the technqrue mtermedrate level.- o L ST '_
. ‘3,2-"'_.Korne|‘up, Ann-Mari Brbroidélyfor Ch//a'ren"(New York; D Van Nostrand Company, 1969) 86 50 i -,
S -lllustrations and- useful- actlvmes for all Ievels I \' " _ ’
. E . o ’ /‘R b . ?
e 20 Mellach DonaZ Macrame C'reatlve De.svgn in Kno[i}ng (New York: Crown Publrshers 1971)$9 9,5
Co .paperback $4.95 RS S “ _ i e e
' ‘ Beautlful |IIustrat|ons——pWery creatrve resource book rntermedﬁte and up ". o : %
\ . . ,/-.,' . 7. _pnotography .- TR
“.'V“\ 4 ( Holter Patra Pho/:{qraphy Wlthouta Camera (New York %n Nostrand Rernhold Company, 1972)
.f»“'-','$995 P B | R R
2 ,) o Léood resource book complete mformatron.,Introductron to photograpt‘%for mtermedgate students N
Jl» . '.“ . PR ~ = ;\‘;
5-\,5\. P 2 C/assrpo PrO/ects U.s-/rw Photography - l:'/ementa/y"(Rochester NY Eastman Kodak Company, LT o
.}‘S\ -‘.~1975)'$ Lo . S z? t o Q- - L j . e .‘n
. < Good'acﬁ'\ﬁt'r‘es for aII eIementary students _ . .;' S o RO ';{5 : ,) ,,!?*
"\ :.- , \. _ . ., EE N s i ," \ 3 . {; . | ; ‘.
.,:V.“‘: ‘,g . A . - Y 2 'r '/‘_;. ¢




oAt aeemNDIXH

e . -< '-‘ '_'. ‘.l.' o . o
) “ L . Ce e Lo , A \ . ) .
LT C'?reers in At =
" ltis suggested that students explore art-felated careers usrng the Career lnformatron System ora lrstmg
'.of careers srmrlar to the followmg ¥ S N ar3 _ e
- Advertlsmg A Crlmrnof&gy R ;,-modél’-’maker : g
R L o o . illustrator- L
graphlc desrgner SR poI|Cewart|st : LT e B
~ art director . -~ . U pollce ’%nd Iegal photographer lnterior Design A
qv_|ayout al’tls_t o 2 S, w N _— “ ) . 't,_.,.?l'
. illustrator = T W ’ Educatlon o . ~xinterior. deergner K
« . paste-up, artlst ' e o © furniture ‘designer. . +
o isplay artist . o lart teacher - . '_ oo b o antique. restorer ..%
.~ + package deSlgner S, ‘art- consultant S eBSC Gllustrator. ¢w o
' ;,-calllgr“apher el .o arte theraprst ok = ¢ -+ drafter R
type designer - - crafts counselor Lo fabric censultant - @, R
~window decorator: | .. vyisual ti S ‘Ilghtmg consultant o Co
" photo:retoucher - . " ¥ textbooklauthor- ", .~ color consultant *
.~ - sign painter = v 'art‘-hist o ee . o0 accessories- desrgner‘ v
.. 7. ~color consultant = _ Jart-lectarer . > oo’ 7 lighting. designer ;- SR
g - -photographer = . , . - artist-in-residence. A EL carpet desrgner S L
L ‘“pUb“CltY drrector . . ‘researchér - e W
s F ? & ., gl ‘?Joumallsm IO
ST 'Ar‘chltec ure . o Tw ,Fashlon o - \‘aj, B T o
v aichitect . v ot L L D 7 - . . art editor OEEE
S .arc rec T ,couturrer e SRl T art ublisher. - .. L
I Lo \ . p Co e
'G"tydp anne:j - ‘fashion illyy trator . illustrator . s e L LD
é’m ﬂscape esrgrler Et fashion edftor ..~ © - " "L Jayout artist
~draner o fashion desrgner S " cartoonist
9&*'9“""9 consultant., - . @i photographer . caricaturist.
archltectural |Ilustrator - hair stylist” , polrtrcal cartoonist .

ewel signer IR v
9 CatéoningiGinematography _g,essxaﬁgrg L g;ffﬁg;gpgg;?,deslgn

T cmematographer T A w T grapl‘ucfdesl‘gner' RN .
© pholggrapher .S ,Fme Arts - o Y Iptr;'otogragpfr - Y
, affimator: " . e _‘ . r < lithagrapHer, o -
* okgroénd amst S ‘ ' S photographyfuedrtor o 5?;;_”&
set designer: ST o &
“art director & i -
© makeyp artist . - . L
camera operator A e T e
*'special” effects artlst o I, ° ,medlcal -|I

' directdr . . _ S muralrst“ S P ;
.. wardrobe clesrgner ‘ e, N Mlll—’tary EEE
o propertles artist | - -+ Industry " .- .

o R T g ':t\ét'lf;i‘"‘ . R -'functronal desrgner oo
. .Crafts : P WA ©industrial engineer -. - - S
"L - Geramist/ - B * design consultant . . T b :
: jeweler f*. .- . " 4 industrial photographer g Te
Do weaver. L typography~de3|gner: PO ot -
_ leather S texile designer. .7 i e
“metal .craftsworker . ;:\!.,’- . -package designer . % .- SR
*cabinet worker -~ - s+product designer . - - Museum..and Gallery
. stained glass desrgner‘ T de:rgn Einlgmeerf C el s AT L,
., - woodjcarver R ;N lqgglf;t"rn By dlrectdr TE T
".. . serigtapher - ... - d0O SQ er e » ourat*org_ o (q‘h : .
? G N ’ ! K ! R )
SR ST TR . .




_‘.n.‘..

@ o 9

~art librarian

v

restorer - . ",
researcher

gunde e

. lecturer »

art 'school mstructor

. — gallery: owner

e _dleplay artlst

- art dealer
- artist's ‘agent ‘
~sales representative.

Photog raphy

|Ilustrator

’

m ,gﬂrtrant photographer

oto jolrnalist
fa*shlog
news p otographer .

hotographer"'. ’

N

" | ._' fletdoe

ho

Telews;on

set de5|gner -
- costume designer
.. title designer.
animator . I
background amst'
o art dlrector.' v

Scuence o,

I ,technlcal iNustr tor
: medlcaHIIust‘ra or
. - -sciefce photographer
- - . display artist :
..., cartographer = -, -
» “tesearcper -
edr on,. artlst
ator

. maﬂne {II

-._ Theatre anp Dance

set de5|gner

-costume desugner

. .makeup artist . .~ . - .
‘lighting consultapt

choreographer \”"'/)
* graphic artist . -
. puppetmaker -
_prop designer
artistic director :_
- " i P - \

“industrial photographer
- commercial photographer
S/ . scnence photographer .

ERI!
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. APPENDIX
1
- . ~ - I:.m:. ) g v " . | | .’.~ . . . K [ d"‘ .
‘ Several organlzatrons are resources for the school drstnct art’ programs -,
o Oregon Art Educatlon ASSOCIathI‘l Oregon Alllance for Arts Educatlon .
" . PO Box-02254 - P & . PO Box 681 .° : . e
e Portland 97202 N - . ... Canby 97013' S
o '_f © ., . -Oregon Arts Commission .. ' Artusts-ln-theﬁoho@si S _'_' '._.' : 'Q_iv
weeooe 8 1 835 Summer Street NE T 835 Summer Street” NE . L
0 - 'Salem 97301 - YL Salem 97301 - L0 iLa
.« " {503) 378—3625 D S ,(503) 378-OT91 ' s
Oregon Artlst Sllde Bank Archrve ' 'Northwest Medra PrOJect ‘ - : e |
- Portland Center for.the Vasual Arts PO Box 4093 e
117 .NW Fifth IR _ Portland 97208 . . T ke
s . *Portland 97209 . : : (film, rentals and speakers bureeu) . -
IRTE . (slides of Oregon artists. available L
oo T t’or educatlonal purposes) " Young Audientes .. : o
N . 5 .~ Oregon Pieneer Bulldlng

o Visual Arts Resources I  Room 426~ . . . . - o
se x4+ <1802 Moss Street .. 320 SW Park- l e
- [ Eqgene 97403 .- - Portland 97204+

e (travellng exhlbltrons and- .- (quality performmg artists for-
vns;tnn‘b artnsts) . ~ school audlences)
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R A.PATTE'nm'Fon_An‘T |<-.112.'

l‘ e . . ST S ".

YOUR VIEWS ARE IMPOHTANT! After you read and examine this publrcatroh please forward vour comments to the
publrcatrons staff of the Oregon Department of Education. I you would rather tatk by telephone caII us at 378-8274

oL Or, far your convenrence, thls response form is provided

PLEASE RESPO Mat your views can be consudered as we, plan future pu ||cat|ons Srmply cut out the form fold

N and ma|I rt back

e want to hear from you! »

N

R Drd you r’ead thrs publrcatlon? o . Dld you f|nd the' content to be stated cIearIy and
- : R ) . . - accurately?, . A
__,.__' Completely' Y o - “ . . - s )@
—— More than half = — R Always yes '
 ____ Less than-half . ' T o © —— Ingeneral, yes
~—— Just skimmed - - S ' - ___Ingeneral, ng _
R S - .. .. —— Alwaysno LT,
_ Does thls publlcatlon fulfitl-its purpose as stated in the . —— Other L .
preface or mtroductron? , R R Do - , T
o .~ Were the contents presented In a.convenient format? = g
-.—-,C_O.m.pletelv AR S A L e
W Partly LT e —~ Veryeasy to uses .
. =~ Notatall . o o IR __)__ Fairly'easy - .. =~ o
- ' N .. v :Fairly diticult - : o
Dld you flnd thrs publlcatron useful in your work7 o . Very dlffvrcult o, ‘53
AR . D . T Other—. - S ;
Sometnmes Voo Loeg. . Drd you find thrs publrcatron to be free of drscrl ipation -~ "
. Seldom - ¢ A o . or biased content towaﬁ’ds racial, ethnrc,cuItUra di- I
v .Nevfeyr' S Lo ' T i capped ‘and relrglous groups,orrn terms of sex stereotyprng? .
Which“s"ect'i'on is"rnoSt valuable?' : : R . .—— Yes, without reservatrons oz
) - e SR " Yes, with resefvations - - * )
v What type ofwork do you ‘do? . v o : i "—=< No . "y PR i ‘
o c W S ' - '.___.Other I i ;
—_— Classroom teacher A o : : : S
Consultant/to classrqom teachers ° L What is your |mpressron of the overall appearance of the -
. School admrnlstrator o Pt T pubhca@bn (graphlc art, style, ‘type, etc)? ot
: ' e T s _'_;s-»ExceIIent ™ R Tan R
- Vould you recomimend this publicétion to a colleague? K ) — Good .o
,k."n \ - - ’_:.: Co \ . S o ' - .__.‘Fair . .‘.,4! ;-:'t
: ,_.__;._'"Yes without resérVatio‘r]_s_ T - i Poor " » ﬁ‘ g P
T el Yes, with reServatrons o S, N : L 3 , " e . S
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